Introduction
At Selwyn Ridge School our vision for learning is:
Kids On The Ridge Soaring High
Kei runga nga rangatahi i te taukahiwi, kia hokahoka kahurangi
We strive to be the best we can be. This means making the biggest difference we can for each of
our children. Ongoing focus questions are ‘What is powerful learning?’, and ‘What is it powerful
to learn?’ Practices are aligned so that support for the best possible teaching and learning is
linked to our shared vision.
These include:
• Making explicit what is important to all - growing mind, heart and toolbox to soar high.
• KIC (kids in charge) start learning model
• Learning focussed strategic planning
• High expectations for all children
• A reflective culture in which all are encouraged to consider how practice can be improved
• High quality professional learning for staff
• Strong community relationships
• Effective governance
• Provision of quality resourcing
Our 2019 school curriculum focused on growing mind (whakāro), heart (manawa) and toolbox
(kete), with each term having a sub theme connected to this. These included ‘Cultural
Connections’, ‘Community at the Heart’, and ‘Communication is Key’. Curriculum strands of
material world in science, music in the arts and the process of technology took prominence.
Concepts connected and provided an effective umbrella for integrating core curricula. They also
connected with wider school or community events such as the school fair. Social sciences, health
and physical education and learning in Māori added further richness to curriculum.

The school fair provided an
opportunity for authentic learning
and agency for our children.

Our annual Arts Extravaganza provided an
opportunity for children to Soar High in the Arts.

2019 saw us continue our journey as an Enviro-school with
learning weaved through our curriculum. A highlight being the
achievement of Stage 4 - Kokako, of the Resource Wise Schools
programme. We also hosted and Enviro-School cluster hui and
worked on a collaborative project with Welcome Bay
kindergarten to improve the alleyway connection between the
two. Other developments saw the ‘Sharing Shed’ built with help
from the Welcome Bay Lions and a mini garden to table
programme trialled in the second half of the year.

Introduction
This year saw further development of our school environment. Our five year property plan to
improve teaching spaces and opportunities for collaboration were completed in in rooms 4 and 7,
9 and 12, and 18 and 19. Next stages for rooms 13, 14, 15 and 16 are planned for the summer
holiday break.

Our teacher attestation and appraisal process developed further with the use of online tool
‘Arinui’. Staff professional learning involved inquiry and collaborative problem solving to improve
professional capability. Two focus areas were Te Tiriti O Waitangi Partnerships, Participation and
Protection and developing capabilities in science. Teachers also had individual or cohort focus
goals based on the needs of their learners.

Scientists in action developing the
capabilities of science.

Learning about Aotearoa/New Zealand
history formed part of teacher
professional development.

Our annual report shares progress and achievement against our planned 2019 goals (analysis of
variance) and possible next steps in relation to outcomes.

Craig Price
Principal

Reporting on Kiwi-sport funding
Selwyn Ridge used Kiwi-sport funding to support employment of Sports Co-ordinator Julie Taylor.
This is in conjunction with other school funding. The primary objective of this role is to grow
participation and enjoyment of sport in school. Since the inception of this role we have seen a
large increase in participation and achievement. This also sees greater participation by parents /
whanau supporting teams as coaches or managers. A number of our sporting teams and individuals
achieved great success competing at Western Bay of Plenty or Bay of Plenty levels.
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Analysis of Variance - Annual Plan Goals
Annual Plan Goals
- Learning Culture and achievement :
• Te Tiriti O Waitangi Partnerships, Participation and Protection (1a )
• Student Voice (Learner Agency), Learning through Science (1b)
- Learners of National Priority : (2)
• Learners with Special Education Needs / Inclusive Education (a)
• Māori learners (b)
• Pasifika learners (c)
- Learning with IT (3)
- School Environment (4)
Meeting of Governance and Legislative Requirements

Learning Culture - 1 (a) 2 (b)
Strategic aim - To enhance student achievement through a culture of continued improvement; developing teaching,
learning and assessment capability in alignment with the New Zealand and Selwyn Ridge School curriculum.
Annual objective: To use inquiry, collaborative problem solving and professional learning to improve professional
capability to impact on the learning and achievement of all learners.

•
Te Tiriti O Waitangi Partnerships,
Participation and Protection:
Demonstrating commitment to tangata
whenuatanga and Te Tiriti o Waitangi partnership
in Aoteroa New Zealand.

•
•
•

Through the teaching as inquiry process teachers will;

Grow knowledge and understanding of NZ history, the world in
Aotearoa New Zealand in 1800s, the Declaration Of Independence, He
Whakaputanga o Te Rangatiratanga o Nu Tīrene, Te Tiriti o Waitangi
and it's 4 articles.
Understanding and recognising the unique status of tangata whenua in
Aotearoa New Zealand including growing understanding and
acknowledging the histories, heritages, languages and cultures of
partners to Te Tiriti o Waitangi
Further develop and practise the use of te reo and tikanga Māori
Making a Māori world visible within classroom assessment, teaching
and learning

Actions:
- Staff professional learning Wednesday 30 January with Timoti Harris, Kia Tupu Te Toi - Empowering Change (notes available)
- Review meeting and further planning with Timoti Harris - staff professional plan for the rest of 2019 developed. Timoti facilitating
meetings - 27 March, 8 May, 12 June, 31 July and 4 September. Follow up in team meetings. Talk to practise. Content plan
available.
- Powhiri and Marae protocol and visit - rooms 3, 11 and 12. Monday 1 April
- Noho Marae - Rooms 2, 8 and14 - 19 and 20 June
- Term 1 mihi whakatau 28 February. 43 new families. Term 2 mihi whakatau - June 6. Term 3 mihi whakatau planned for 29 August
- Timoti Harris - classroom observations and feedback - Wednesday 4 September
•
•
•
•
•
•

Outcomes:
Feedback from the Te Reo nga Tikanga Maori survey completed at the end of term 3 indicates positive growth in all areas
(knowledge, commitment, practice and confidence) between 2015 and 2019. (Survey with specific detail available)
There is room for further growth particularly through building on knowledge and practices that will flow on to the sense of confidence
the teaching team feel
Professional learning with Timoti Harris has been greatly valued and applied to classroom practice.
Classroom observations identified many areas of positive practice and that strong foundations have been built.
The whole school approach appreciated.
A range of resources are valued by teaching staff. No one specific resource, but rather to keep building on what we do.

Next steps:
• Continue growing inclusion of content and context Māori, maintaining the fun element and celebrating success. Keep as a lens in
planning for curriculum and professional learning support. Teacher professional learning through team approach.
• Environmental goals beyond the classroom - e.g. Maori garden / signs. Resourcing to complete a significant project.
• Support resourcing through staffing to continue ($15000 in 2019)
• Community based event to celebrate Matariki. Hangi.

Learning Culture - 1 (b)
Strategic aim - To enhance student achievement through a culture of continued improvement; developing teaching, learning and
assessment capability in alignment with the New Zealand and Selwyn Ridge School curriculum.
Annual objective: To use inquiry, collaborative problem solving and professional learning to improve professional capability to impact on the
learning and achievement of all learners in science.

Student voice (learner agency)

To strengthen inquiry approaches across the curriculum and
through school practice

•
•

Infuse a culture of inquiry across the school. Investigate key strategies that
drive inquiry and strengthen learner agency.
All teaching team professional learning with Kath Murdoch - Nurturing Learner
Agency through Inquiry - 13 September

Actions:
Student Voice (Learner Agency)
- Staff teaching inquiries started. Curriculum level team meetings establishing goals. Curriculum practice to grow learner agency
- Lisa Ioane, Roz Salter, Shelley Handley, Claire Keam and Tanya Healy - ‘Play based learning and learning readiness’ professional
learning facilitated by Barbara Brann. Play in the classroom: The Nitty Gritty: Curriculum and Timetabling, Lisa Ioane and Roz
Salter.
- Junior team visit to view practice at Te Puke Primary school - 22/5/2019
- Vertical teams exploring the use of SOLO taxonomy for rich planning and assessment. Professional readings, unpacking and
creating of SOLO rubrics.
- Teacher professional learning - Kath Murdoch. September 13. Nurturing learner agency through inquiry: How using an inquiry
approach helps learners OWN their learning!
- Hosting workshops - 16/8/19 and 17/8/19 - 1= Literacy and assessment in play based programme (Roz Salter and Lisa Ioane
attending) 2= The role of the teacher (Becky Smith attended).
Outcomes:
- Feedback from Kath Murdoch professional learning was very positive. Teacher reflection indicated growth in pedagogy and practice
in learner agency.
- Solo taxonomy was explored further as a tool for assessing learning process across concepts. Teams developed SOLO rubrics
which were used as an assessment tool to inform practice
- All teachers in the junior school have completed professional learning around learning through play. This has lead to further
dialogue around the transition from ECE to school, analysis of progress and achievement in early schooling.
- Feedback from our year 5 and 6 survey in November showed, 33% think we grow student voice extremely well, 40% well, 18%
somewhat well and 6% not well. An individual comment shared said they believed they did have student voice, but in some cases it
depended on what it was about.
- Feedback from our parent / whanau survey showed, 16% think we grow student voice extremely well, 34% well, 27% somewhat
well and 2% not well. There were also 20% who were not aware or able to comment on this. This indicates that further work could
be done to share with parents what we are doing around student voice and learner agency.
Next steps:
• Make explicit elements for learner agency and inquiry learning dispositions across the school.
•. Implement Ready 4 Learning Foundation Skills as next step development from play based learning professional development in
2019.
• Further develop the use of SOLO taxonomy and SOLO rubrics for assessing across conceptual curriculum. Staff professional
learning through vertical teams to continue.

Learning Culture - 1 (b)
Strategic aim - To enhance student achievement through a culture of continued improvement; developing teaching, learning
and assessment capability in alignment with the New Zealand and Selwyn Ridge School curriculum.
Annual objective: To use inquiry, collaborative problem solving and professional learning to improve professional capability to
impact on the learning and achievement of all learners in science.

Learning through Science

To provide the skills and opportunities for our students to be
engaged, passionate, life long learners in Science

•
•
•
•

Grow teacher engagement, confidence and skill in teaching, assessing and
reporting on the Nature of Science, using the capabilities as the tool to do so
Increase access of quality science resources
Encourage whānau and community to engage in science with students
Increase student engagement in science in and beyond the classroom

Initial self review:
• Student knowledge of the Nature of Science was poor. Students were not actively being taught the capabilities within the nature of
science. Lots of one-off experiments were not linked to capabilities. Local community resources were not being used to engage
students eg Waipuna park and local estuary. No students reported being engaged in real life learning experiences within the context
of science. Community engagement or consultation within the context of science hadn’t been prioritised for some time. School
resourcing in science lacked an area where all the resources could be stored. Systems for staff to request the purchase of
resources could be strengthened.
Actions
• Five staff meetings held focusing on the capabilities of science and how to implement them into a balanced classroom science
programme.
• Staff professional learning to grow assessment and reporting procedures in science.
• Investigation of reporting to parents using the formal written process.
• Two community hui to promote our work and achievement in science. The first hui was attended by more parents and pupils than
any other hui held at school (approx 350 pupils and family attended)
• Use of local resources to investigate in science strengthened. Johnson’s reserve for freshwater testing and our local estuary to
investigate it’s health for the Tauranga district council in conjunction with other local schools. An inter-school hui was conducted to
share findings.
• Science resource wish list established. Resource space organised, systems established. House of Science silver membership.
• Meetings held with local schools to further develop collaborative science pathways
• Nanogirl show adding to curriculum.
Outcomes:
We now have a large group of our students engaging in real life learning opportunities within Welcome Bay (capability five, engaging in science)
utilising our natural environment, reserve and estuary.
Staff are integrating the Nature of Science and the five capabilities into their planning and classroom teaching.
The community are informed and part of our science journey. We regularly get great support from parents when off site investigating.
Teachers reporting practises are a lot more rigorous and capability focused than in the past when reporting back to parents, particularly in the end
of year report.
Using the NCER engagement survey in science we interviewed all the children an found that
82% of children said they were encouraged to make careful observations and ask questions about the observations they had made.
81% were encouraged to work collaboratively with others to improve their ideas in science
1%
84% used group discussions to improve their science investigations
80% of our juniors said they got to look at interesting things within the context of science
2%
In our student survey, when asked how well we had done with our goal of learning through science,
our year 5 and 6 students responded:
50.94% (54) - extremely well
37.74% (40) - well
7.55% (8) - somewhat well
0.94 % (1) - not at all well
2.83 % (3) - don’t know

39%

29%

29%
Don't know
Well

Not well
Extremely Well

Somewhat well

Next steps:
Science capabilities continue to have a focus being built into conceptual curriculum.
House of Science silver membership recommendation for 2020.
Continuation of science learning beyond the classroom opportunities - Tidal discovery programme, Learning through discovery, Enviro-schools,
water testing etc.
Continue to strengthen science resources across the school with systems for their purchase, storage and use.

Areas of National Priority - Inclusive Education (2a)
Strategic aim - Learners with special education needs are supported to engage in all school activities; accessing, making
progress and achieving in alignment with the New Zealand Curriculum.
Annual objective: Strengthen differentiated teaching and learning opportunities in classrooms so learners can benefit from skilled
teachers / teacher assistants whilst learning alongside their peers
Actions
- Professional learning for teachers / teacher assistants : Language Learning Intervention
- Bonnie Drewe completed Dr Sally Clendon course Literacy Instruction for Children with Complex Communication Needs
- Revised teaching assistant appraisal system to more fully capture professional growth and learning in process
- All teaching assistants working with Talk Link Consultant Jessamy Bell on “ creating communication opportunities.”
- Cathy McDermott and Andrea White attending further training in STEPS literacy programme
- All teaching assistants completed further training in feeding child with cereal palsy and revision of choking First Aid
- Signed up as Pilot school for joint initiative with RTLB training in “We Thinkers,” social learning programme
- Positive celebration of International Support Staff Day
- Teacher and Teacher Aid enrolled in On line “tips for Autism” professional learning
- Teacher Aid enrolled in professional learning to become a Seasons for Growth Companion
- Seasons For Growth course planned for senior and junior group beginning of term 3
- SENCO completed Overcoming Anxiety “Helping Children and Young People Find Their Brave.” With Brisbane trainer Dr Karen
Young
- Experienced teaching assistant Dianne Harrison has returned to rejoin the team enabling us to spread more support across the
school and taking a role in supporting children with challenging behaviour in the playground during break times.
- SENCO Tanya and two teaching assistants completed Ministry of Education course on using technology to support children with
literacy difficulties
- Two teaching assistants completed Ministry of Education Course in Understanding Behaviour and Responding Safely.
- Lesley Wakelin and teaching assistant completed further training in STEPs literacy programme with goal of more extensive roll out
across the school.
- Further training for another teacher and teaching assistant in Language Learning Intervention.
Outcomes:

• Through targeted professional learning our teacher assistants have significantly increased their skills to meet the diverse needs of
our learners.
• We now have two teacher assistants trained in running the Seasons For Growth Programme. This will assist in meeting the
ongoing need for supporting our children with coping with change and building resilience.
• Similarly, Karen Young’s ‘Hey Warrior’ programme has been trialed with several learners exhibiting signs of anxiety, which has
resulted in significant growth for these children,
• There has been marked growth in teacher aides abilities and confidence in differentiating for learning due to their increased
knowledge of learners and their needs.
• Increased range of education outside the classroom activities have been made for our learners with additional needs.
• Partnerships with Resource teachers of learning and behaviour (RTLB) have strengthened and their responses are significantly
tailored to meet the needs of our school.
• Our success with growth and achievement for individual learners lead to whole class trials with STEPS literacy programme and the
consequent roll out in the middle and senior end of the school in 2020.
Next steps:
• Participation of teacher aides in ‘Foundations for Learning’ and ‘Steps Web’ professional development
• Further provision of authentic and life skills programmes such as ‘Bounce Back’ and the ‘Garden To Table’ programme.
• Exploration with Peninsular Cluster into the Learning Support role and potential for a learning support co-ordinator in 2021.
• Responsive timetabling and support for children for additional needs. BOT funded support as required.

Areas of National Priority - Māori Achievement (2b)
Strategic aim - Maori students are engaged in their learning and are achieving with pride in their unique identity,
language and culture.
Annual objective: To use inquiry, collaborative problem solving and professional learning to improve professional
capability to impact on the learning and achievement for learners who are Māori
Actions:

- Professional learning with Timoti Harris (See 1A)
- Horizontal team meetings. Analysis of cohort achievement data. Trends and priorities and plans of action put in place
- Whaea Leah Mikaere and Darian Mikaere leading Kapa Haka - Senior, middle, and junior. He Paku Whankangahau registration for
18/10/2019
- Hayley Anderson continuation of masters research
- Craig Price participating in research - Culturally Responsive Leadership in Primary Schools in Aotearoa New Zealand
- Whanau hui - 31/7/2019
- Teaching as inquiry continuation. Appraisal processes well progressed.
Outcomes:

• Teacher professional learning in Te Titriti O Waitangi Partnerships (1A) with Timoti Harris provided a backdrop for progress and
achievement of Māori achieving success as Māori.
• Pūrākau were integrated across the curriculum with te reo and tikanga māori bulit into planning and assessment.
• Hayley Anderson is continuing her Masters level research through to 2020.
• Teacher appraisal included focuses on professional learning and outcomes with te reo nga tikanga Māori. These were personalised
to the individual and their cohort of learners. Evidence of progress and achievement is found in Arinui for each teacher.
• Kapa Haka has continued to go from strength to strength with large numbers of children involved. Performance at he paku
whakangahau for our senior roopu and our Extravaganza for all our roopu were highlights of the year. Having Darian Mikaere
supporting Leah provided further opportunities, particularly for our boys, to shine and grow their mana through performance.
• Termly mihi whakatau connected new learners and their whanau to our school kaupapa and whenua.
• Support for the educational aspirations for Māori learners reflected local community and curriculum and te tiriti o Waitangi
partnerships.
• Whanau hui provided an opportunity for sharing actions and goals and seeking feedback from whanau.
Next steps:

• Consolidate teacher professional learning and development with Te Tiriti o Waitangi Partnerships. Personalised and team
approach that is built into teacher appraisal processes. Teacher planning and assessment reflects culturally responsive practice that
specifically supports the educational aspirations for Māori learners.
• Further develop whanau group for hui - potentially a roopu where whanau of Māori students meet and discuss successful learning
outcomes for tamariki achieving success as Māori.
• Continue termly mihi whakatau.
• Tuakana - teina relationship growth through vertical structure. Specific goal for vertical teams.
• Further support Kapa Haka development through personnel provision.

Areas of National Priority - Pasifika Achievement (2c)
Strategic aim - Pasifika students are engaged in their learning and are achieving with pride in their unique identity,
language and culture.
Annual objective: • To grow opportunities for Pasifika identity, language and culture to be further imbedded in school
practices through;
Further developing the SRP Pasifika group for children to grow understanding and connection with Pasifika heritage.

Providing opportunities for parents of Pasifika learners to share their views, provide input and have learning outcomes shared
-

Actions
2019 Pasifika cohort identified. Initial meetings for year held.
Pasifika fono held - 15/5/2019, 17/9/2019.
Pasifika group started term 2. Performances at Pasifika Festival in October and SRP Arts Extravaganza.
Parent Nanise Ginnen supporting group. Teacher Lisa Ioane in a leadership role.

Outcomes
• 2019 saw new volunteers supporting our Pasifika group. Lisa Ioane also took a greater leadership role as school liaison. This was
supported through provision of a salary unit for Lisa.
• Two successful Pasifika fono were held during the year. These provided opportunities for families to meet, enjoy a meal with
Pasifika flavour and share in the goals and achievements of our Pasifika group.
• The group performed successfully at the Pasifika in the Bay festival and the Selwyn Ridge School Extravaganza.
Next steps:
•
•
•
•
•

Continue to develop leadership in Pasifika learning at Selwyn Ridge. Lisa Ioane. Parent support volunteers.
Pasifika fono continuation to further strengthen partnerships between home and school
Use SeeSaw for communicating and sharing goals and achievements with families.
Budget for resourcing to continue support for the group and classroom support resources. New costumes for 2020.
Staff professional learning through horizontal and vertical team structure 2020.

School Environment (4)
Strategic aim - To enhance our environment to maximise aesthetics and promote teaching and learning opportunities in and beyond the
classroom.
Annual objective: • To further develop the school environment to incorporate further elements of the school vision and philosophy
Actions

- Room 17 deck and sandpit constructed. Planter boxes incorporated. New planting completed.
- 5YA projects tender complete. Recommended successful tender to MOE. Council consents complete. Construction has begun doors to rooms 4 and 7 and 9 and 12. Next projects happening next holidays.
- Sharing shed complete and opened.
- Room 4 /7 sandpit and outdoor space developed. Mud kitchen purchased as part of this.
- Investigation of Garden to Table programme at Oropi school / Matua school. Mini garden to table
- Shed installed - from the Shed Shop for storing equipment used on hard court surface. Includes scooter jumps constructed by
children.
- Quote for artificial turf for mid school requested.
- Room 17 door replaced as it was damaged and causing a health and safety concern
Outcomes
- Projects completed under our 5YA created opportunities for further collaborative practice as well as enhancing the aesthetics in the
classrooms
- The room 17 deck provided a great space for extending learning beyond the classroom. Built in planter boxes have included herbs
and edible plants that can be used in conceptual learning.
- The mud kitchen and room 7 outdoor space has been used very effectively by the children of rooms 4 and 7. This has been built
into their learning programme with learning through play extending to the outdoors.
- The development of a fitness trail has been planned for 2020. This was in our 2019 annual plan but was not completed this year.
- The garden to table mini project has seen some development with vegetable gardens. Extension to this programme will require
further investment.
Next steps

• Allocation of additional funding from Ministry of Education for property. Approximately $340000 to be spend in next two years.
Planning for and completion of projects.
• Further development of school vegetable gardens to support the garden to table programme being implemented by year 4 learners.
• Development of mid school area. Artificial turf / landscaping
• Completion of 5YA projects - doors and decks to rooms 13 / 14, 15 and 16
• Fitness trail to be completed
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Meeting of Governance and Legislative Requirements
Strategic aim: To, through effective governance, provide direction and coherence to the operational leadership and
management of Selwyn Ridge School, through school policies, strategic and annual plans, self review and reporting, and
the the governance practices of the Selwyn Ridge School Board.
Actions

Board of trustees election. Induction / professional learning programme for Board members.
Policies and Procedures for review and update in 2019 - Now moving to School Doc’s

1 - Equal Employment Opportunities
2 - Performance Management and Appraisal
3 - Classroom Release Time
4 - Behaviour
5 - School Uniform
6 - Child Protection

7 - Food and Nutrition
8 - Attendance
9 - International Fee Paying Students
10 - Conflict of Interest
11 - Protected Disclosures
12 - BOT Meetings and BOT Code of Conduct

• Compliance with the Health and Safety in Employment Act 2015 and all associated guidelines by;
• Updating and implementation of the Selwyn Ridge School Health and Safety management procedures
• Continuation of Board of Trustees Health and Safety Sub Committee to monitor meeting of health and safety processes and
outcomes
• Informing staff of roles / responsibilities concerning hazards and other health and safety matters
• Ensure electrical compliance testing has been completed
• Emergency evacuation test once per term
Outcomes
- BOT election successfully complete.
- 5YA projects at tender stage. Consents in with council. Planning for construction to begin mid year.
- Policies for term one presented for review - 5 reviewed and ratified. 3 for next meeting.
- Emergency evacuation practice for term one successfully completed
- Electrical compliance testing completed in holiday break
- Health and safety audit and review underway
- 2018 annual report and 2019 charter and annual plan complete and presented to Ministry of Education
- Auditing requirements complete
- Move to School Docs complete.
- Whanau and year 5 and 6 consultation complete. Analysis of feedback and implementation into annual plan.
Next steps
•. Development of strategic and annual plans. Meeting of all compliance requirements for planning and reporting 2020
•. Use of School Docs self review frameworks for review of policies and procedures and ensuring compliance with legislative
requirements
•. Sub committees to lead management and development in areas of property, finance, Principal appraisal and health and safety
•. Communication and consultation with community around school development goals and achievements

2019 Curriculum Review
Concept review
Year level reading / writing and mathematics reporting
Other Curriculum Achievements
The New Zealand Curriculum sets the direction for teaching and learning in English-medium
New Zealand schools. But it is a framework rather than a detailed plan. This means that while
every school curriculum must be clearly aligned with the intent of this document, schools have
considerable flexibility when determining the detail. In doing this, they can draw on a wide
range of ideas, resources, and models.
Schools are required to base their curriculum on the principles of The New Zealand
Curriculum, to encourage and model the values, and to develop the key competencies at all
year levels.
In years 1–10, schools are required to provide teaching and learning in English, the arts, health
and physical education, mathematics and statistics, science, the social sciences, and
technology.

This diagram shows how curriculum levels typically relate to years at school. Many students do
not, however, fit this pattern. They include those with special learning needs, those who are
gifted, and those who come from non- English-speaking backgrounds. Students learning an
additional language are also unlikely to follow the suggested progression: level 1 is the entry
level for those with no prior knowledge of the language being learned, regardless of their
school year (NZ Curriculum 2007).

2019 Concept Review
Curriculum Map for 2019
To grow the mind (whakāro), heart (manawa) and toolbox (kete)

Our Vision

Cultural Connections (I am connected by my own culture and the culture of others)
Community at the Heart (I belong to a community and the community belongs to me).
Communication is Key (communication is key to understanding myself, others and the world around me).

Rich
Concepts

The Arts: Music strand
Science
through generating and
testing ideas, gathering
evidence to investigate,
understand, and explain

The Arts
through movement, sound and
image, the arts transform
creative ideas into expressive
works that communicate layered

Science: Material World strand
Health and PE
through learning and
accepting challenges in
health-related and
movement contexts,

Social Sciences
through exploration of
how societies work,
participating as critical,
active, informed, and

Mathematics and Statistics
exploration of patterns and relationships of quantities,
space, time and data in which to
think and solve problems and make sense of the world
around them, at work, at home and in the community

• How do we interpret the musical world around us?
• How has New Zealand's musical past shaped our

Technology: practice, knowledge
and nature of technology strands
Technology
through informed,
critical and creative
thinking of practice to
adapt and innovate

Learning Languages
through discovery of the
power of language, a means
to communicate with other
cultures and explore own’s

Literacy
making meaning and creating meaning
to become effective oral, written, and visual communicators
who are able to think critically and in depth

(musical) world today?

• What matter makes up our world?
• What changes does this matter go through?
• How are changes in matter observed, communicated

• How do we express ourselves and our culture through

and understood?

music?

• What attitudes, behaviours and actions make up the
technological process?

• How do we evaluate the purpose and place of

Strand
‘Must dos’
Integrating
the NZ
Curriculum

Foundation
Tools
Key Enablers

Big
Questions or
ideas

different technologies?

• How has technology shaped our past, present and
future societies and environment?

• Different cultures express themselves through music.

• Our world is made up of matter. This matter is made up of

• Technology is influenced by the potential needs,

• New Zealand has a rich musical history that has been shaped

certain properties and composition.

wants and impact on people and the environment.

and influenced by our past - particularly our bicultural past.

• Matter undergoes change (chemical and physical) when the

• Technology is socially embedded by nature (it is part

• People interpret music differently, based on their knowledge

properties and composition are influenced by various energies

of who we are).

and prior experiences.

(eg heat, cooling, mixing).

• Technology and the technological process is simply

• Music is a creative expression of our thoughts, feelings and

• The material world is understood and communicated using the

a strategy for solving problems (human and

beliefs.

language of science (symbols and conventions)

environmental).

Deeper
Understandin
gs

Reflections
•
•
•
Our conceptual curriculum is• a rich integrated curriculum•approach that connects (Assessment
the
•
for Learning
•
•
essence
of the NZ curriculum.• It enhances teaching and learning
opportunities more during
Learning)

effectively than through a separate subject approach.
This aligns with the essence of the NZ Curriculum-vision, principles, values, key
competencies and curriculum depth. We consider knowledge of the learner, their
interests, talents, curiosity and experiences. Our approach allows for a student centred
inquiry based opportunity for learning that values prior knowledge and experiences of
our learners. We aim to connect local/national/global contexts that are rich, authentic,
meaningful and relevant.
Our 2019 local curriculum map was based around our school vision of growing the mind,
heart and toolbox, with concepts of cultural connections, community at the heart and
communication is key. Curriculum learning areas of the arts (music), science (material
world) and technology were spotlight focus areas during the year. Concepts were
explored at school, team and class and individual level.

A visiting band helped immerse
learners in the history of music

Our school fair gave great opportunity
for authentic learning

The Nanogirl science show had children
growing curiosity and exploring
scientific concepts

2019 Concept Review
The keeping ourselves safe programme was taught across the school in term 2. This was
delivered in conjunction with the New Zealand Police and is part of our two year health
delivery programme. The programme enables children and young people to learn and
apply a range of safety skills that they can use when interacting with others. Students
recognise the differences between healthy and unhealthy relationships, and those who
have been or are being abused are encouraged to seek help. It includes a strand of that
explores safety and appropriate behaviour online. Alongside this, other aspects of
keeping safe were integrated into learning. These included cycle safety in years 5 and 6,
girls self defence for year 4’s, road safety in the junior /middle school and dog safety in
years 1 and 2.

‘Kids Can Ride’ cycle safety was
delivered to year 5 and 6 children

Ruben the Road Safety Bear shared
road safety messages with our juniors

Tauranga Council Dog Safety
programme was well received

Learning beyond the classroom is a feature across the school. Johnsons Reserve and
Waipuna Park are regular extensions of our school environment. Learning in the
environment and through nature support our local curriculum. Research-backed
evidence strongly suggests that experiences in nature boost academic learning, personal
development, and environmental stewardship (Kuo et al. 2019). Being in. Nature helps
develop curiosity and creativity, both important in nurturing a life-long love of learning.
Time in nature builds confidence, resilience, and improves mental, emotional, social and
physical health. Time in nature empowers respect and the development of kaitiakitanga
and manaakitanga for the natural world, and for others.

2019 Concept Review

Further opportunities for learning beyond the classroom extended further and focused on
a range of concepts and curriculum areas. The Tauranga Art Gallery and Library were
visited regularly with children learning about and through art in authentic contexts.
Science learning spread to the local waterways and estuary with water testing and tidal
discovery programme. Camps and day trips also added to curriculum and learning
experiences for many children.

The Enviro schools kaupapa continued to develop during 2019 with learning weaved
through our curriculum. A highlight being the achievement of Stage 4 - Kokako, of the
Resource Wise Schools programme. We hosted and Enviro-School cluster hui and worked
on a collaborative project with Welcome Bay kindergarten to improve the alleyway
connection between the two. Other developments saw the ‘Sharing Shed’ built with help
from the Welcome Bay Lions and a mini garden to table programme trialled in the second
half of the year. Our goal of becoming a ‘silver’ enviro school has been moved back to
2020 where we will gather the reflective documentation and present it during the year.
2020 Conceptual Curriculum Recommendations:
From our 2019 conceptual curriculum review, including feedback from whanau and
students in end of year consultation, the following threads for 2020 curriculum have
emerged:
An overall curriculum theme of sustainability with sub themes of whanaungatanga and
manakitanga (sustainable relationships), kaitiakitanga and kotahitanga (sustainable
environments) and tikanga and tangata (sustainable cultures).
The enviro-schools programme will be built through curriculum as will the Ministry of
Education Putatara support resource.
The Kia Kaha programme will integrate into curriculum. Kia kaha enables students to
develop strategies for respectful relationships where bullying behaviours are not
tolerated. We will also be trialling the social skills and resilience programme ‘Bounce
Back in years 3 and 4. The Garden to Table programme will be extended for all year 4
learners.
Agency and inquiry will continue to be grown with learning from Kath Murdoch
professional learning in 2019 further implemented through practice.

2019 Literacy Review
Learning in years 1–6
The transition from early childhood education to school is supported when the school:
fosters a child’s relationships with teachers and other children and affirms their identity
•
builds on the learning experiences that the child brings with them
•
considers the child’s whole experience of school
•
is welcoming of family and whānau.
•
This new stage in children’s learning builds upon and makes connections with early childhood
learning and experiences. Teaching and learning programmes are developed through a wide range
of experiences across all learning areas, with a focus on literacy and numeracy along with the
development of values and key competencies.
Year 0/1:
Reading Achievement
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Comment and recommendations:
Until children are working in curriculum level two, sub level shifts have less meaning hence we
glean more information from reading levels and more specific assessments such as the six year net.
Our goal is for children to be at green level (level 12) after 40 weeks of instruction. Many of the
children represented in the graphs have not yet had 40 weeks of instruction. In writing children
will be at level 1 of the curriculum with sub level 1p after 40 weeks instruction. Our inquiry into
school literacy entry levels has confirmed our hunch that children are arriving at school with
significantly fewer building blocks for literacy in their toolbox.
Next steps:
• Implementation of The Ready 4 Learning Foundation Skills programme. With this tool we will be
able to assess and monitor the ‘whole child and their progress across many dimensions of skill
acquisition and the key competencies.
• Professional learning for all new entrant and year 1 teachers across the year. We have secured
100 hours of PLD time from the Ministry of Education.

2019 Literacy Review
Year 2:

Reading Achievement
Reading Progress - Reading level shifts
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Comment and recommendations:
Our goal after 80 weeks of instruction is for our learners to be achieving at level 17 or above. We
have a significant proportion who have achieved this in 2019.
Initial trials of the STEPS web programme have confirmed our hunch that lack of phonological
awareness is a major barrier to achievement in literacy.
Reading recovery is a programme that supports identified learners requiring significant boost in
literacy at 6 years of age. In 2019 we had 9 children in this programme (see separate reading
Recovery report)
Next steps:
• Supplement the work we have done with Yolanda Soryl and the early words programme with the
STEPS Web programme.
• Professional learning for teachers with StepsWeb implementation and monitoring.
• Continuation of Reading Recovery programme and literacy support groups.

2019 Literacy Review
Year 3:

Reading Progress - Reading level shifts
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Comment and recommendations:
92% of year 3’s are reading in curriculum level 2 or above. Of the 8 children remaining in level 1, 4
have additional needs with IEP’s and two are new to Selwyn Ridge in 2019.
53% of year 3’s are writing at curriculum level 2 or above.
Once children move beyond reading level 22 and into curriculum level 2P a shift is made from
learning to read to reading to learn. Wider comprehension skills are developed with breadth and
depth of reading consolidating this shift. Sub level shifts don’t reflect the progress made through
curriculum level 2P in year 3.
Next Steps:
• Supplement the literacy programme with the STEPS Web programme. Phonemic awareness goals.
• Further growth in comprehension skills for children achieving at curriculum level 2P and above.
Development of inferencing abilities and reading across the curriculum.
• Acceleration of achievement for children identified at curriculum level 1 in writing. Goal to
make at least 2 sub level shifts in 2020.
• Provision of literacy support intervention groups for child identified with accelerated growth
needs.

2019 Literacy Review
Year 4:
Reading Achievement
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Comment and recommendations
Reading - 86% of year 4 learners are reading at curriculum level 2P or above with 68% of students
making shifts of 2 or more sub levels during 2019. 27.5% are reading at curriculum level 3.
Writing - 73% of year 4 learners are writing at curriculum level 2P or above. 48% made 2 or more
sub level shifts.
Next steps:
• Supplement the literacy programme with the STEPS Web programme. Working memory,
phonemic awareness. Individualised remedial programme for identified children.
• Provision of literacy support intervention groups for child identified with accelerated growth
needs
• Integration of Bounce Back resilience programme and Garden to Table programme with literacy
development.

2019 Literacy Review
Year 5
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Comment and recommendations
Reading - 83% of year 5 learners are reading at curriculum level 3 or above with 80% of year 5
students making shifts of 2 or more sub levels during 2019.
Writing - 76% of year 5 learners are writing at curriculum level 3 or above. 74% made 2 or more
sub level shifts.
Next steps:
• Accelerate progress for children achieving at curriculum level 2. At least 2 sub level shifts in
2020.
• Supplement the literacy programme with the STEPS Web programme. Working memory,
phonemic awareness. Individualised remedial programme for identified children.
• Review of the Availl programme to support comprehension and inference development
• Alignment of skill development between the Availl programme and STEPS Web Programme
• Provision of literacy support intervention groups for child identified with accelerated growth
needs

2019 Literacy Review
Year 6
Reading Progress - Curriculum sub level shifts
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Comment and recommendations
Reading - 82% of year 6 learners are reading at curriculum level 3P or above with 76% of students
making shifts of 2 or more sub levels during 2019. 35% are achieving at curriculum level 4.
Writing - 79% of year 6 learners are writing at curriculum level 3 or above. 72% made 2 or more
sub level shifts. 17% are achieving at curriculum level 4.

Literacy Review - next steps
•

Implementation of STEPS Web literacy support programme for years 2 - 6.
StepsWeb is an online literacy program. It is suitable for all ages from 5 to adult and it can
be used on any device. StepsWeb is suitable as a school resource, or for home users. There
is a strong emphasis on language awareness, so it helps to develop vocabulary and
comprehension skills. Professional learning for teachers from year 2-6 and ongoing formative
assessment and monitoring integrated.

•

Ready 4 Learning Foundation Skills for NE / Year 1.
With this tool we will be able to assess and monitor the ‘whole child and their progress
across many dimensions of skill acquisition and the key competencies. Early literacy
development is broken into foundation skills. Professional learning for all new entrant and
year 1 teachers across the year. We have secured 100 hours of PLD time from the Ministry of
Education.

•

Linking practice to Selwyn Ridge Primary curriculum implementation plan. Creating
authentic learning experiences that allow our students to apply their skills, strategies and
knowledge across the curriculum.

•

Integration of Bounce Back resilience programme and Garden to Table programme with
literacy development.

•

Specialist teacher assistance to accelerate progress for children identified at risk of not
achieving as we would like. Reading recovery programme and small group intervention
programme.

Mathematics Review
Year 0/1
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Comment and recommendations
A significant group of students have made one sub-level shift across the year. A small group who
have made little progress based upon sub-level shifts however movement has been occurring
within sub levels.
Next steps:
Students operating at 1B and 1P - need to move students from ‘counting all’ to ‘counting on.’
1B = stage 0, 1P = stage 2 - counting all using materials / stage 3 - counting all using imaging
1A = stage 4 - counting on and moving into knowing facts (4 + 4 = 8)
Cement number knowledge - whole numbers to 100, forward and backward sequences, etc.
Moving students through 2 sub levels
Curriculum Level 1 is substantial is size, so interrogation of progress within the progressions
would create further clarity.

Mathematics Review
Year 3
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Comment and recommendations
Approximately 71% of students working at expected curriculum level at end of year 3.
A large group of students have made one sub-level shift across the year. Small group who have
made little progress based upon sub-level shifts. Movement will still be occurring within sub
levels.
Next steps:
Moving students from stage 2/3 and 4, and eventually on to stage 5 (part whole thinking). This is
based around student ability to decompose and recompose numbers. eg. 37 + 5 = ? so 37 + 3 +
2. Develop confidence with basic addition and subtraction facts, place value knowledge, forming
a solid foundation of making tens, teens and moving through 10s.
Year 4

Mathematics sub level shifts
Mathematics Achievement

30

4% 11%

22.5
39%

15

46%

7.5
0
1B 1P

1A 2B 2P 2A

3B 3P 3A
0

1

2

3

Knowledge Analysis - via asttle
Term 1

Term 3

65% @ 2B

30% @ <2B - 2B

17% @ 2P - 2A

30% @ 2P-2A

18% @ 3B-3P

40% @ 3P+

Comment and recommendations
81% working at or above/ well above expected curriculum level for year 4. 43% made 2 or more
sub level shifts. Number knowledge shows significant shifts between terms 1 and 3.
Next steps:
Consolidating simple additive additive strategies with whole numbers.
Continued exposure to multiplication - moving beyond repeated addition, using arrays and
materials (not just rote learning times tables).

Mathematics Review
Year 5
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Comment and recommendations
85% of students working at expected curriculum level at end of year 5.
There are 5 students working at level 4 of the curriculum. These students will require
opportunities to continue growing advanced mathematical skills, knowledge and strategies
within class and outside during 2020. Further opportunities for recognising and growing
mathematical strengths via Otago Problem Solving, extension maths group, ICAS assessments
and WBEET Baymaths competition.
There are 7 students who are working at level 2P of the curriculum and will require support to
ensure there is accelerated progress in 2020. Staff PLD based around key principles that
underpin the ALiM project https://nzmaths.co.nz/alim-theme-stories
Next steps:
Identified need to move students into more multiplicative base strategies which are required
at mid/ upper level 3 of the curriculum. Staff professional learning opportunities to identify
best practice at this level of the curriculum.
Use the knowledge assessment screens to identify key areas/ gaps in mathematical knowledge
for individuals and groups. Specific and targeted teaching and learning to take place in class.
Develop and maintain mathematics learner profile/ progressions for use in class. This will help
to further clarify strengths and next steps for all learners. This is essential in strengthening
school/ home connections as well as pathways for students to lead own learning.

Mathematics Review
Year 6
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Comment and recommendations
75% of students working at expected curriculum level. 64% of students made 2 or more sublevel shifts in the year.
There are 11 students working well below the expected curriculum level in term 4 (level 2). 7
of these students have historical identified learning needs across the curriculum. 2 students
have low levels of attendance and are part of the truancy target group.
There are 12 students who working at high level 4 of the curriculum and beyond. 9 of these
students have made accelerated progress in a year, making 3 - 4 sub level shifts. All 12
students were part of the extension maths group for 2019.
Consolidating a broader understanding and awareness of mathematical concepts. Curriculum
level 3 requires a broad understanding of mathematical concepts that moves beyond number
and into the strands. Continued moderation and staff PLD around rich mathematical learning
tasks that explore problems involving strand and number knowledge and strategies.
Next steps:
Consolidate multiplicative strategies - moving students into confidence with this type of
thinking which forms the basis for curriculum level 3.
Use the knowledge assessment screens to identify key areas/ gaps in mathematical knowledge
for individuals and groups. Specific and targeted teaching and learning to take place in class.
Further exploration of best practice around teaching and learning of fractions, decimals and
percentages. This includes investment in resources to support classroom teaching and learning.
Proportional reasoning continually identified as the greatest area of need/ weakness for
students working at level 3 of the curriculum.

Mathematics Review - next steps
•

Assessing and monitoring of number knowledge in a more consistent manner via the
‘Knowledge & Skills Screening Assessment.’ Collating this data in assembly twice annually to
track progress longitudinally for individual students. Assessment screens can be used to
identify groups of students with common learning needs to create targeted intervention
booster groups. This will provide an opportunity to design appropriate learning tasks and
frame ‘just in time’ teaching.

•

Linking practice to Selwyn Ridge Primary curriculum implementation plan. Key aspect to
consider is around use of rich and authentic learning experiences that allow our students to
apply their skills, strategies and knowledge. The application of knowledge in this context is
essential. Building on recent staff exploration and moderating using rich learning tasks.

•

Clarifying the role of number knowledge to support the movement through strategy
levels. This is based around consolidating addition strategies and then multiplicative
strategies.

•

Develop a ‘mathematics profile’ for tracking progress and achievement that provides a more
global picture of students growth.

•

Clarify learning progressions for teachers and students - develop a set of progressions for
use school wide. Have these in child speak (similar to writing rubrics) to allow students to
see learning pathways. Progressions to identify key strategies and knowledge at curriculum
levels/ stages - refer to ‘Pearson Assessment Record Cards.’ Progressions allow us to form a
more global picture of student achievement beyond a curriculum level.

•

Specific ‘Mac Attack’ sessions around iPad use to support mathematical teaching and
learning in class. Make use of Rachel McLaughlan’s role/ skills as an IT leader and recent
inquiry into mathematics. Rachel integrates ipads fluidly into mathematics as a tool to
support learning and development of strategies. Moving beyond use of apps for simple drill
and practise.

•

Review of mathematics resources (school wide) to identify what we have and what we need based around the ‘why?’ A particular focus around resources to represent thinking in various
forms - especially in the senior school.

Concluding statement
This report provides an analysis of variance of achievement against planned annual goals. Alongside this
reporting, supporting documentation provides further depth and break down of data. We are able to easily
identify children and their progress. This aligns with our procedures for monitoring children with special
needs and/or abilities. We are able to cross moderate by drawing out data from specific assessment tools,
and viewing it alongside teacher judgements (i.e AsTTle, writing continuum).
As has been noted through individual sections of this report, there is much to celebrate regarding
achievement for our ‘Kids on the Ridge’ and also areas identified for continued development.
2020 will see a continuation of our conceptual approach to curriculum further developing our commitment
as an Enviro-school and demonstrating our strong belief in the importance of creativity.
At Selwyn Ridge we consider what we do in light of our values and beliefs, principles that go with those
beliefs, and practices that come from these. We aim to ensure that what we do is aligned with our
philosophy of teaching and learning. This approach includes further growth in personalising learning,
including assessment for learning and reporting, curriculum planning and decision making, differentiated
classroom environments, learning to learn, student voice and opportunities beyond the classroom.
At Selwyn Ridge School our vision for learning is:
Kids On The Ridge Soaring High
Kei runga nga rangatahi i te taukahiwi, kia hokahoka kahurangi
We look forward to a rich and rewarding 2020 where our learners soar high!
Craig Price
Principal

20/11/2019

Also Soaring High…

Senior Kapa Haka performance at He Paku Whakangahau - Peninsular Cluster Kapa Haha
Festival.

5 years in a row for our Top Schools team. Coming out as winners against 23 other
Western Bay of Plenty schools.

The Selwyn Ridge Extension Choir bring home a gold achievement award and best
contributing school in the Kids Sing 2019 competition. They also won best pop piece and
best performance of the test piece.
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INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF SELWYN RIDGE PRIMARY’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2019
The Auditor-General is the auditor of Selwyn Ridge Primary (the School). The Auditor-General has
appointed me, Donna Taylor, using the staff and resources of BDO Tauranga to carry out the audit of the
financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 20, that comprise the statement of
financial position as at 31 December 2019, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that date,
and the notes to the financial statements that include accounting policies and other explanatory
information.
In our opinion the financial statements of the School:
present fairly, in all material respects:
o

its financial position as at 31 December 2019 and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities that
qualify as tier 2.
Our audit was completed on 29 May 2020. This is the date at which our opinion is expressed.
The basis for our opinion is explained below and we draw your attention to other matters. In addition, we
outline the responsibilities of the Board of Trustees and our responsibilities relating to the financial
statements, we comment on other information, and we explain our independence.
Emphasis of Matter – COVID-19
Without modifying our opinion we draw attention to the disclosures in note 26 on page 20 which outline
the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those
standards are further described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for
our opinion.
Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are
fairly presented and that comply with generally accepted accounting practice in New Zealand. The Board
of Trustees is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible
for disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic alternative
but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole,
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that
includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from
fraud or error. Misstatements are considered material if, individually or in the aggregate, they could
reasonably be expected to influence the decisions of readers taken on the basis of these financial
statements.
For the budget information reported in the financial statements, our procedures were limited to checking
that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
We identify and assess the risks of material misstatement of the financial statements, whether
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error,
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override
of internal control.
We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.
We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.
We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are required to

draw attention in our auditor’s report to the related disclosures in the financial statements or, if
such disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit
evidence obtained up to the date of our auditor’s report. However, future events or conditions
may cause the School to cease to continue as a going concern.
We evaluate the overall presentation, structure and content of the financial statements, including
the disclosures, and whether the financial statements represent the underlying transactions and
events in a manner that achieves fair presentation.
We assess the risk of material misstatement arising from the Novopay payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.
We communicate with the Board of Trustees regarding, among other matters, the planned scope and
timing of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information comprises the
Analysis of Variance, Board of Trustees Listing and Kiwisport Report, but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any
form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information.
In doing so, we consider whether the other information is materially inconsistent with the financial
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If,
based on our work, we conclude that there is a material misstatement of this other information, we are
required to report that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand
Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Donna Taylor
BDO Tauranga
On behalf of the Auditor-General
Tauranga, New Zealand

