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As noted on the cover page, this document is intended to communicate our school’s review of 
outcomes of goals set in our 2023 annual plan, report on school level core curriculum data, and 
review student achievement targets identified from the 2022 annual report. 


• Page 3: Introduction of our school vision and strategic direction


• Page 4: Board of Trustees overview, 2023 policy updates and compliance with legislation (Good 
employer and Equal Opportunities) 


• Page 5: Report on Kiwi Sport funding 


We then outline our Annual Plan Goals and complete an analysis of actions, outcomes and next 
steps in each goal area (Analysis of variance). 


• Page 7: Learners at the centre - Implementation of Te Mātaiaho


• Page 8: Quality teaching and leadership - Leadership team professional learning


• Page 9 - 11 : Differentiated literacy - Implementing the Better Start Literacy Approach (BSLA) in 
years 1 and 2


• Page 12 : Healthy Active Learning - Year 2 of the healthy active learning partnership


• Page 13 : Inclusive Practice


• Page 14-17 : Giving effect to Te Tiriti o Waitangi including ākonga achievement outcomes


• Page 18: Pasifika Learners including achievement achievement outcomes


• Page 19 - 24: Powerful curriculum implementation including 2023 concept review, curriculum in 
action, ākonga voice and 2024 local curriculum recommendations 


Following this we then present outcomes in core curriculum (reading, writing and mathematics) 
based on overall teacher judgments.  These are broken down in year level and gender and also 
compared with previous year achievements.  

• Page 26 - 28 Reading / Panui achievement, comparison 2023, Sub level shift 2023:


• Page 29 - 31 Writing  / Tuhituhi achievement, comparison 2023, Sub level shift 2023:


• Page 32 - Literacy review - next steps


• Page 33 - 35 - Mathematics / Pāngarau achievement, comparison 2023, Sub level shift 2023:


• Page 36 - Mathematics review - next steps


We end the document with a concluding statement from the Principal.


This document will also be supplemented by the audited financial statements for the 2023 year 
when these are completed by the auditor. 

OVERVIEW OF THIS DOCUMENT
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At Selwyn Ridge School our vision for learning is: 

Kids On The Ridge Soaring High

Kei runga nga rangatahi i te taukahiwi, kia hokahoka kahurangi


Introduction

We strive to be the best we can be.  This means making the biggest difference we can for each of 
our children.  Ongoing focus questions are ‘What is powerful learning?’, and ‘What is it powerful 
to learn?’  Practices are aligned so that support for the best possible teaching and learning is 
linked to our shared vision.  

These include:

• Making explicit what is important to all - growing mind, heart and toolbox to soar high

• Inquiry learning  

• Learning focussed strategic planning

• High expectations for all children

• A reflective culture in which all are encouraged to consider how practice can be improved

• High quality professional learning for staff

• Strong community relationships

• Effective governance

• Provision of quality resourcing


Annual Goals:

Following consultation and review of 2022 achievement information we established the following 
annual goals for our 2023 annual plan.  


For each of these areas a strategic implementation plan was developed leading to the outworking 
of the goals.  Detailed analysis of outcomes are provided in the body of this report.  


Introduce Imbed Enhance

Refreshed New Zealand 
Curriculum


2022 - Social Sciences

2023 - Mathematics and 

Statistics

English

Healthy active learning - 
including Te Whare Tapa Whā 

and Bounce Back - Year 2. 
Community connector

Digital Curriculum

Connection to local 

curriculum


Strengthening leadership and 
collaborative practice - 
leadership team PLD, staff 
PLD (Hermman Brain)

Differentiated Literacy 

Better Start Literacy for year 

1 teachers

NZ Histories Curriculum

Connection to local 

curriculum - Social Sciences
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Board Of Trustees -  2023

Name Position Year office taken

Katrina McChesney Presiding member 2019

Stephen Knightley Elected parent 2021

Matthew Thomas Elected parent 2018

Steve Murray Elected parent 2022

Todd Whittaker Elected parent 2022

Leah Mikaere Staff representative 2021

Craig Price Principal 2007

Our Board of Trustees, through effective governance, provides direction and coherence to the 
operational leadership and management of Selwyn Ridge School.


School policies are found on School Docs (https://selwynridge.schooldocs.co.nz).  We use the 
School Docs self review frameworks for review of policies and procedures and ensuring compliance 
with legislative requirements


Sub committees support and lead management and development in areas of property, finance, 
Principal appraisal, health and safety and community consultation. 


Policies reviewed by the Board as part of the self review cycle in 2023 have been; Legislation and 
Administrative Policy,  Privacy, Official Information Requests, Education Outside the Classroom 
(and supporting procedures), Inclusive Education, Māori Educational Success, Learning Support, 
Curriculum and Student Achievement, Religious Instruction and Health Education.


In term 3 the Board completed extensive consultation with whānau, whānau māori and akōnga.  
Feedback from this consultation helps shape strategic planning for the 2024 - 2025 cycle.  
Consultation findings are available in seperate documentation.

    

Selwyn Ridge School board acts as a good employer and takes all reasonable steps to build working 
relationships based on trust, confidence, and good faith. The board treats employees fairly and 
properly in all aspects of their employment as required by the Public Service Act 2020, and 
complies with legislation on employment and personnel matters. 

Selwyn Ridge School is an Equal Opportunities Employer and complies with legislative 
requirements accordingly. We have an Equal Employment Opportunities procedure and in 2023    
had no issues regarding equal employment opportunities.  
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Selwyn Ridge used Kiwi-sport funding in conjunction with operational funding to support 
employment of Sports Co-ordinator Julie Taylor. The primary objective of her role is to 
encourage participation and enjoyment of sport in school.  Since the inception of this role we 
have seen a large increase in participation and achievement of tamariki. 


2023 sporting highlights include;

• Large number of school and inter-school sporting opportunities offered

• Introduction and development of the Les Mills Born to Move programme 

• Second place in Tauranga Open Cross Country 2023 School Points trophy

• Healthy active learning partnership continued with Sport BOP

• 16 teams competed in the WBOP orienteering championships

• 3rd place in Top Schools 

• 13 students selected in the Aspiring Athletes leadership programme

• Many children representing SRP at Southern Cluster and WBOP levels


Our year 6 Dynamo Sports Leaders were again a valued part of our kura particularly with their 
support of junior PE.  

Next year we look forward to continuing to grow and achieve success in the sports and activities 
we’re involved with.  

Report on sport - including Kiwi Sport 
funding
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2023 Curriculum review


• Powerful Curriculum Implementation - Concept review - Curriculum in action - Ākonga voice - 
2024 local curriculum recommendation 


• 2023 evaluation of students’ progress and achievement - Reading, Writing, Mathematics.

	 

Conclusion

• Concluding statement from the Principal 

Analysis of Variance - Annual Plan Goals

Introduce Imbed

Refreshed New Zealand Curriculum

2022 - Social Sciences


2023 - Mathematics and Statistics

English

Healthy active learning - including Te Whare 
Tapa Whā and Bounce Back - Year 2. 

Community connector

Strengthening leadership and collaborative 
practice - leadership team PLD, staff PLD 
(Hermman Brain)

Differentiated Literacy 

Better Start Literacy for year 1 teachers

Inclusive education 

Learners with special education needs are supported to engage in all school activities; 

accessing, making progress and achieving in alignment with the New Zealand Curriculum.

Giving effect to Te Tiriti o Waitangi

Enhancing te ao Māori with tikanga and te reo meaningfully incorporated into the everyday 

life of Selwyn Ridge.

Pasifika Achievement

Pasifika students are engaged in their learning and are achieving with pride in their unique 

identity, language and culture.

Annual Plan Priority Areas


Our statement of variance shows the progress we have made over the last year towards achieving 
the targets set out in our annual implementation plan.  

These are set out showing the strategic aim, annual objective, actions taken, outcomes achieved 
and recommended next step.  

This is followed by our 2023 curriculum implementation review and then our evaluation of student 
progress and achievement in core curriculum.  

Ongoing Priority Areas
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Strategic goal - Implementation of Te Mātaiaho - The Refreshed New Zealand Curriculum : 

The New Zealand Curriculum is being refreshed in a phased approach over the next four years so that it honours Te 
Tiriti o Waitangi, and is inclusive, clear, and easy to use. The refreshed national curriculum will provide a greater 
sense of what progress looks like and the learning that matters.

Annual Target: 

1.1 Introduction to and initial implementation of Te Mātaiaho, The refreshed New Zealand Curriculum.

1.2 Quality teaching and learning with refreshed currriculum content of ; Te Ao Tangata / Social Sciences , 
Mathematics and Statistics, English

Actions

• Leadership team updated on process and timeline for implementation of Te Mātaiaho.  Discussion around supporting 
kaiako with professional learning around key changes 


• Kim Abbott enrolled in Mathematics Learning Community groups - professional learning around. These meetings will 
focus on inquiry and will enable teachers and leaders to: stay up to date with the Mathematics Refresh and Te 
Mātaiaho, build capability in leading mathematics and statistics within and across their school, investigate effective 
pedagogy and strategies for teaching and assessing mathematics and statistics, network with other teachers and 
leaders to share best practices from their schools.  


• 2023 school ‘local’ curriculum designed with initial Te Mātaiaho concepts included - know, understand, do.  

• Professional learning delivered by Erin Neilson on ‘Growing Great Boy Writers’ at start of year professional learning 

days - Link to article https://murraygadd.co.nz/classroom-stories/getting-boys-excited-about-writing-three-
narrative-examples-from-a-year-4-class/


• Teacher only day 24/3/2023 - Unpacking Te Mātaiaho.  Why a curriculum refresh? Whakapapa of the curriculum.  
Connecting with the Selwyn Ridge local curriculum for 2023.  Planning with Te Mātaiaho.


• Staff hui involving further development and use of Te Mātaiaho and exploring the common practice models 

• Assessment capability and evidence informed practice with curriculum

• Teacher only day for Te Tai Whanake - Monday 18 September 

•  Exhibitions of learning term 2 /3.   

•  Planning of 2024 curriculum with Te Mātaiaho

Outcomes

The continuing development of Te Mātaiaho and professional development around 

it has been somewhat sporadic.  Our 2023 Selwyn Ridge curriculum was built with

Te Mātaiaho and the concept of Te Hononga (connections) with ‘Know - Understand -

Do’ at the centre.  Curriculum focus areas included Te ao tangata (the refreshed 

social sciences curriculum), the arts (visual arts) and science (physical world).  

Staff professional learning focussed on the whakapapa of Te Mataiaho and

connection to the Selwyn Ridge curriculum.  The draft common practice models in 

literacy and mathematics were also explored although these are now being 

reconsidered by the Government and Ministry of Education.   

Associate Principal Kim Abbott completed professional learning in the refreshed 

mathematics curriculum and then lead professional learning with the teachers of 

our year 4-6 akōnga.   

The Te Tai Whanake curriculum was launched on Monday 18 September with a 

teacher professional learning day for all our staff. Te Tai Whanake is an online 

curriculum that is built around a localised Te Ao Māori Poutama (Learning ladder) 

and complemented with a Te Reo Māori Poutama.  Feedback from teachers was

very positive around integrating Te Tai Whanake through our 2024 curriculum. 

Exhibitions of learning were held during the year and allowed akōnga the 

opportunity to share their learning goals and outcomes.  

Next Steps

Implementation of the phased development of Te Mataiaho will continue, although this may undergo some changes in 
priority with recent Government change.  Planned for 2024 is the release of the science, technology and arts refresh 
in Te Mataiaho.  These learning areas have been deliberately built into our planned 2024 Selwyn Ridge curriculum.   
With the change of Government there has been a shift in some priorities initially indicated.  We will be responsive to 
any changes and keep rich learning at the centre.  

Te Tai Whanake curriculum is also imbedded across the SRP curriculum for 2024. 

Exhibitions of learning will be a feature of sharing learning outcomes each term.  Vertical teams will grow as a vehicle 
for professional learning, planning and assessment for kaiako.  

Strategic planning will have a focus on ‘pedagogically enriched kaiako’ which will involve unpacking and growing best 
practice in curriculum implementation with Te Mataiaho.  

We will also explore development of our student management system (HERO) with Te Mataiaho as a tool for 
assessment and reporting.

ANNUAL PLAN PRIORITY 1 - Learners At The Centre
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Strategic goal - To strengthen leadership whākaro, manawa and kete through professional learning to grow their 
leadership knowledge and capabilities, reflecting on practice and strengthening school outcomes. 

Annual Target: 

Targeted professional learning for leadership team to grow their leadership knowledge and capabilities, reflecting on 
practice and strengthening school outcomes. 

Actions 

•  5 days of professional learning facilitated by Neill O’Rielly for the leadership team across 2023. 

• Day 1 - 24/1/2023.  Using HBDI as a tool to understand ourselves as thinkers and leaders.  Implications for what and 

how we lead - leadership vision to practice.  Links to charter and strategic plans. Follow up hui with lead team.  
Developing learning focused relationships with whānau.  Development of whakawhanaungatanga evening concept.  
Review of written reporting, conferences and wider communication from the kura. 


• Vertical teams unpack thinking preferences and meeting norms in reestablishing team collaborative practices for 
2023. Our HBDI profile, the role of a leader (Me). The profile of the  leadership team and their preferences (Others)


• Day 2 - 2/3/2023.  Further unpacking of successful leadership traits, connecting with annual plan goals, growing 
collective teacher efficacy, exploring effective pedagogy at SRP and reflecting on the impact we are seeing of the 
leadership strategies we are developing.  The work of a leader (Doing the mahi) through a VUCA world. 
Understanding the role of a teacher (to cause learning)., creating priorities for 2024 that provide clarity and 
purpose for staff


• Day 3 - 24/5/2023.  Mid year review. Understanding the impact of leadership.  Supporting colleagues to cause 
learning to happen.  Leading from the middle - challenges and opportunities.  Having important conversations.  
Effective meeting agendas, HBDI Thinking Flow, Effective pedagogy, Clarity of priorities


• Day 4 - 15/8/2023.  Looking at leadership - possible pathways and opportunities.  Observations of practice.  From 
leadership principles to practices.  Leading curriculum in the classroom.  Reflecting on planning and assessment. 
Collective teachers efficacy and how leaders support this through data, professional learning, collaborative planning 
and critique.  Stand up meetings.  The three Elements of trust.   


• Day 5 - 25/10/2023.  A reflection on our leadership journey 2023.  A look at successes and challenges.  Unpacking 
whānau consultation.  Evaluating leadership through reflective practice and feedback from colleagues. Looking to 
strategic direction 2024 and leadership across the school to ensure strong outcomes.- delivering an aligned result 
and ensuring the success of those you lead


• Leadership team participation in Masters Level research by Mike McKee on “Empowering Middle Leaders through 
Targeted Professional Learning Interventions: A Case Study of a New Zealand Primary School”.  Report to be provided 
to team for reflection and future planning.

Outcomes 

The facilitated professional learning series provided by Neill O’Reilly was a valuable tool for growth of our leadership 
team.  Time together reflecting on our leadership whākaro, manawa and kete strengthened our cohesive leadership 
capabilities and goals.  Through his approach Neill used contemporary research to challenge our thinking and support 
us in helping embed effective leadership principles into practice.  The focus of the PL was Successful Leadership 
MODES- Knowing more about self (Me), Others, Doing the mahi, Evaluating our leadership and developing next steps 
(So what now what).  Throughout the year we explored:

The use of Hermann Brain Dominance Instrument (HBDI) at the start of the year provided a concrete tool for leaders 
to reflect on their own thinking preferences as well as those of the teams they lead.  This strengthened relationships 
and leadership practices, giving a framework for unpacking values and beliefs and growing knowledge of diversity of 
those we lead.  

The demands of classroom practice alongside leading teams can be a challenging space for middle leaders.  This can 
be particularly so when there are high learning and/or behavioural needs of tamariki that can take much time and 
energy for leaders.  Ongoing consideration of how to best support and grow middle leaders will need to continue as 
priority mahi. 

Next Steps

In 2024 we will consolidate the leadership learning of this year.  The leadership team remains largely unchanged, with 
one shift (1 team leader heading offshore).  Leaders will actively take roles particularly with achievement of our 
strategic goals of growing pedagogically enriched kaiako and culturally empowered ākonga.  

Team leaders will be paired with a leadership coach who will provide support to outwork SRP educational principles to 
practice in their teams.  

 ANNUAL PLAN PRIORITY 2 - Quality teaching and leadership
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Strategic goal - Strategic Goal - To enhance student achievement through a culture of continued improvement : 
developing teaching , learning and assessment capability in alignment with the NZ curriculum and SRP curriculum.

Annual Target - To develop early literacy practice and assessment to lift student achievement.  Year 1 teachers train 
in the Better Start Literacy Approach (BSLA) programme. 

Outcomes 

• Shelley Handley completion of training as school BSLA facilitator,  giving her the micro credentials needed (through 
Canterbury University) to support our team through their training.


• All year 1 and 2 teachers engaged in BSLA professional learning.  Online meetings and assessment activities 
complete.  


• 5 teacher aides enrolled in training to support implementation of BSLA they are currently working on their 500 word 
case study and observing teachers in action and supporting with small groups


• All teachers have been formally observed in the 3 BSLA focus areas of vocab development, whole class teaching and 
small group teaching. They have had their observations written up (by facilitator Shelley) with strengths and ideas 
for development noted. The observation document makes up a third of their own micro-credential assessment 
requirements.


• Learners are approaching week 8/9 of instruction and after 10 weeks the assessment of each child to measure 
progress and achievement over the last 40 lessons is done (we are excited for this!)


• Teachers are currently working on their case study 

• Learning continues for the children within the BSLA model - assessments will identify who become our ‘tier 2’ 

learners and they have a series of lessons designed to target the gaps that were identified from the first 10 week 
intensive


• Shelley is completing her facilitator teacher case study and validation documents for each teacher (all case studies/ 
observations and assessments for teachers is due 23 July)

Outcomes 

2023 has been a year of steep growth for our team to develop our teaching practice and assessment capability. 

The change in how and when our learners begin building word recognition (Better Start Literacy Approach - BSLA) has 
dramatically impacted our Year 1 learners.  BSLA has enhanced the quality of reading practice and learning for our 
Year 2 learners as well. Teachers have been impressed with the assessment results of their learners (at higher reading 
levels than they have experienced in the past) and the depth of understanding that their learners have demonstrated.

The knowledge they have attained (via BSLA) has meant that they are able to engage in texts with ease - and begin to 
read for meaning / comprehension.


Year 1 achievement (30 weeks of BSLA learning)

Our Year 1 learners are assessed across 4 areas. Assessments identify their ability to recognise letters and sounds to 
segment and then blend sounds together to enable them to decode words.


These graphs show the percentage of Year 1 learners who have demonstrated proficiency in skills within Taumata 1. 

Specific assessment tasks measure the skills they learners have acquired at each level and they are cumulative 
results. For example when looking at the reading level graph 62% of learners have proficiency (80% of the skills 

taught at this level) within Kākano and 38% are working towards being proficient. 


 ANNUAL PLAN PRIORITY 2 - Quality teaching and leadership

Differentiated literacy - year 1 and 2


Table excerpt - Christine Braid 

Massey University Literacy Facilitation team

To show current expectations
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Outcomes 

Year 2 achievement (30 weeks of BSLA learning)


Teaching focus is across 4 levels - each Taumata teaches different skills and they are cumulative.

We focus on knowledge within each Taumata and measure proficiency. 

For example, a child may be proficient in Taumata 2 (80% is proficiency) and be working predominantly in Taumata 3 
(their instructional level)


At the end of Māhuri Level : learners are introduced to colour wheel readers as part of their instructional group mahi.

We have used assessments to gain reading levels in the colour wheel and the reading levels this year are considerably 
higher. 


 ANNUAL PLAN PRIORITY 2 - Quality teaching and leadership

Differentiated literacy - year 1 and 2


40%

13%
13%

13%

10%

10%

Tupu/Early Mahuri Level 14-16 Levels 17-18
Levels 19-20 Levels 21-22 Levels 23-30

This graph shows the results of assessments to show what reading Level our Year 2 leaners are engaging in at an 
Instructional level.


The expected reading level at the end of Year 2  is to be reading at Level 17.


There are 20% of our Year 2 readers either reading Tupu/Early Māhuri - and they are reading books from Level 13 - 16 
Colour wheel level.


80% of children are reading at Level 17 and above.


Using the NZ Curriculum progressions - our Year 2 learners are working at the End of Level 1 (1a) and Early Level 2 
(1a/2b) in Reading, which meets expectation.
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Outcomes 

Writing achievement in Years 0 - 2


BSLA is an integrated approach to developing vocabulary, oral, listening, spelling, writing and reading skills in the first 
year of learning. When teaching writing - this approach supports teachers to notice and respond to each learner’s 
literacy needs and help them to understand the connection between graphemes and phonemes and then to use this 
knowledge to decode and encode words. It does not have an instructional writing component.

It is designed to complement existing approaches to teaching early literacy and build on current school and teaching 
practices. 


The best way to show impact of this learning where you can see the hearing and recording of sounds in writing are 
some ‘then and now samples’ of writing from each level.


Writing Sample Year 0                                                   


Next Steps

• continue to develop teaching , learning and assessment capability in reading using the BSLA aligning with the  NZ 
Curriculum


• focus on writing - provide more opportunities for developing writing, beyond surface features (now that BSLA has 
moved from ‘introduce’ to an ‘embed stage’)


• our junior team have co-constructed a plan for practice and learning  (see below) and we will continue to 
strengthen & refine this


• there is teacher work to be done to develop efficacy in making OTJs for reading and writing within our current 
practice

 ANNUAL PLAN PRIORITY 2 - Quality teaching and leadership

Differentiated literacy - year 1 and 2


then 
now 

then 

now 

then 

now 

In each sample we can see the development of 
understanding of the relationship between the sounds 
in a word (phonemes) and the grapheme choices used 
to spell words.


Our learners are developing strong spelling skills.

Writing Sample Year 0                                                   


Writing Sample Year 2                                                  


Overall, our 

junior literacy results 

are exciting - 

we cannot wait to 
see what next year 

will bring!
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 ANNUAL PLAN PRIORITY 2 - Quality teaching and leadership


Strategic goal - To enhance student achievement through a culture of continued improvement; developing teaching, 
learning and assessment capability in alignment with the New Zealand and Selwyn Ridge School curriculum.

Annual Target: To further imbed Healthy Active Learning education approach to wellbeing of our tamariki and 
rangatahi. 

HEALTHY ACTIVE LEARNING : 2023 is year 2 out of 3 of our Healthy Active Learning Commitment.  Provision of a Sport 
BOP Community Connector comes into place alongside this.

Actions

• Reintroduction of Healthy Active Learning kaupapa at start of year staff professional learning.  

• Playscan completed by Healthy Active Learning facilitators to investigate play options of our tamariki during break 

times.  Data from this will be analysed and then a plan developed to grow play opportunities 

• Healthy active learning involvement at whakawhanaungatanga evening - facilitation of games, sharing goals with 

community etc

• Year 5 and 6 Ki-O-Rahi have a go days planned.  Possibilities for inter school competitions explored.  

• Te Whare Tapa Wha continued focus and development in curriculum 

• Tu Manawa grant of $10000 for upgrade of school bicycles.

• Meeting with Apanui Heemi, reviewing playscan data and planning next possible steps of play space development 

• Three teachers attendance at HAL Professional Learning Day - A day focussed on kaiako hauora, whanaungatanga and 

valuable learning opportunities. Key note speakers and a variety of workshops.  27 July 

• Healthy Active Learning update and staff hui - 9 August (Facilitated by Apanui Heemi)

• Tu Manawa grant of $12 228 to support our senior ski trips

• Support from facilitator for year 4-6 teachers in teaching athletics skills 

•  Born to Move programme implemented across the kura.  Year 5 and 6 training and leadership.  Purchasing of new 

headsets to support the programme. 

Outcomes 

Year 2 of our healthy active learning commitment was overall positive with highlights being professional learning for 
kaiako and being successful in two Tu Manawa grant applications.  All year 5 and 6 staff and akonga had learning in ki-
o-rahi, including learning purakau.  Unfortunately we weren’t informed about inter school competition but would love 
to explore this in future years.  

Year 4 teachers had professional learning in teaching of athletics skills.  This added to their teaching repertoire and 
supported quality learning in this area.  

Being successful with two Tu Manawa grant applications certainly supported our goals.  We were able to upgrade our 
school bike stocks and also provided a snow experience for all of our year 6 akōnga.  

The playscan completed highlighted positive aspects of our break time practices and had a couple of suggestions for 
growing water play and possible art spaces.  Developing the Te Manawa space (heart of school) has great possibilities 
for some of these options.  

We appreciated members of the Healthy Active Learning team attending community evenings.

Next steps

Year 3 of our healthy active learning commitment will see us further imbedding the key principles into practice.  This 
aligns with our strategic focuses of pedagogically enriched kaiako and  culturally empowered ākonga.  Kaiako 
professional learning will spread across the year with facilitator Apanui Heemi supporting with planning and 
implementation.  We will again apply for Tu Manawa grants to support our tamariki being active with a potential snow 
trip again for the year 6 students.  

Healthy Active Learning 


“Once I learnt how to stop and turn I loved 
the opportunity to take more risks. Getting 
faster on my skis was certainly a highlight 
of my day. Also sharing this experience 
with my Dad was something we will both 
treasure forever”. (Zack)


“Learning the skills of snowboarding was 
something awesome. My goal was to 
snowboard down a run without falling 
over. I achieved my goal and I can’t wait to 
visit again with my family”. (George)
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Inclusive Practice 
Strategic aim - Learners with special education needs are supported to engage in all school activities; accessing, 
making progress and achieving in alignment with the New Zealand Curriculum. 

Annual objective: Strengthen differentiated teaching and learning opportunities in classrooms so learners can benefit 
from skilled teachers / teacher assistants whilst learning alongside their peers

Actions

• Special needs register developed in HERO SMS.  All details updated and held here

• Special Education workshop attended by Craig Price outlining MOE pathways and possible future direction

• Priority learners identified in HERO SMS- monitoring of progress and support of learners for teaching and support 

team

• Participation in Better Start Literacy for learning assistants alongside our junior teaching team

• Tanya Healy - attendance at Berry Street Education Model learning programme 1 - Trauma Informed Practice.  

Impact report in our google drive 

•  New trainee teacher aide Simon Smith employed to support newly partially funded learners for remainder of term.  

To be reviewed at end of term

• RTLB supports for learners with behavioural needs.  Supporting teachers and school practices for positive inclusion 

• Appointment of new teacher aid Areroa Vincent - Karati to support learning and behaviour across the school 

• Teacher aide training in Understanding Behaviour Responding Safely (UBRS) for Areroa Vincent-Karati and Simon 

Smith 

• Review of Inclusion policies and practices at Selwyn Ridge.  Term 3 focus review.

• Tanya Healy - attendance at Berry Street Education Model learning programme 2 - Trauma Informed Practice.  

• Transition meetings and processes complete for ākonga with behavioural, emotional  and learning needs who are 

moving on to intermediate in 2024

• Transition in of a learner with extremely high needs

• ICS (in class support) process allocation for 2024 for one student

• Learning assistant  professional learning in PACE (playfulness acceptance curiosity empathy) approach to trauma 

informed learning

• Learning assistant professional learning and appraisal process completed.

Outcomes 

2023 has seen many successes for ākonga and with inclusive practices at Selwyn Ridge.  Prior to the year beginning we 
had a successful transition process for learners with additional needs between 2022/2023 class and teacher.  We were 
also proactive in establishing priority needs for 2023 and allocating resourcing and time accordingly.  

An important strength of our kura is the skilled and passionate team of learning assistants who support a wide range 
of tamariki. We have a very experienced team with many having spent many years at Selwyn Ridge.  They are 
dedicated to their learning and this year had planned and specific professional learning in tikanga and te reo Māori. 
Five of the team also participated in Better Start Literacy Learning alongside our junior teaching team.  This year we 
appointed two new learning assistants who added diversity to our team. We appreciate the ongoing support of the 
Board who encourage our proactive approaches to supporting ākonga and kaiako.   

We face ongoing challenges in this space with an increasing number of ākonga with high needs, behavioural issues, 
trauma and various diagnosed and undiagnosed conditions.  These challenges can also have an impact on the overall 
learning environment, the well-being of other students, and take considerable time and effort to manage.

We would appreciate greater support from the Ministry of Education, outside agencies or other specialist support. 
Provision of staffing for a Learning Support Co-ordinator would also be gratefully received and would support meeting 
of ākonga needs.  

Next steps

• Prioritize pedagogical enrichment in the school's strategic planning.

• Recognize and address the impact of these challenges on teacher well-being.  Class number consideration for 2024 

- reduce class ratios to support those with higher needs or requiring more individualized instruction.

• Space development for differentiation of practice- Manawa space and swing.  Use of spaces.

• Provide ongoing professional development for teachers to enhance their skills in dealing with diverse learning 

needs, behavioral issues, and trauma-informed teaching.

• Foster a culture of continuous learning where teachers can share strategies and insights. Explore the Berry Street 

learning approach and how we might further apply key principles and practices to Selwyn Ridge

• Provide professional development opportunities for learning assistants to enhance their skills and support teachers 

effectively.  Foster a collaborative relationship between teachers and learning assistants, emphasizing teamwork 
and shared goals.


• Explore available support options from the Ministry of Education (MOE), Integrated Services for Children (ICS), and 
school-based support.


• Advocate for additional funding or resources to cover specialist appointments for students with specific needs.
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Strategic aim - To meaningfully incorporate te reo Māori and tikanga Māori into the everyday life of Selwyn Ridge. 
(National Education and earning Priority - Objective 3 : Quality teaching And Leadership)

Annual objective:  To grow teacher capacity to meaningfully incorporate te reo Māori and tikanga Māori into the 
everyday life of Selwyn Ridge. To further develop and use the Selwyn Ridge curriculum for te reo Māori and to assess 
progress and achievement for our learners.  

Actions

• Leadership role continuation with Leah Mikaere.  Strategic plan Te Ao Māori for 2023 updated

• Integration of te ao Māori in curriculum and classroom planning - Te whare tapa whā professional learning for staff.  

Connection with Healthy Active Learning, Te Hononga curriculum plan. 

• Leah Mikaere working alongside kaiako in classrooms to model use of Te Tai Whanake resource.

• Very successful kapa haka for 2023.    Junior, middle and senior kapa haka.  

•  New kākahu purchased for junior roopu.  Plans initiated for updating of other existing kākahu 

• Darian Mikaere support role for Kapa Haka groups

• Successful whānau hui with Kapa Haka, Korero and Kai - Thursday 11 May

• Whānau consultation for whānau māori undertaken.  Support for whānau roopu suggested.

• Termly mihi whākatau 

• The Te Tai Whanake ki Tauranga Moana Te Ao Māori local curriculum is launched with Tauranga Moana Kaumātua - 

Teacher only day - Monday 18 September.

• Organising and hosting He Paku Whakangahau kapa haka celebration for South Cluster schools in term 4.  A very 
successful festival and beginning of an annual event for our South Cluster schools.  


• Performance of junior, middle and senior kapa haka at Selwyn Ridge Extravaganza.  


Outcomes 

2023 has been another year of pleasing growth with incorporating te reo ngā tikanga Māori into the everyday life of 
our kura.  We are very fortunate with our committed team and the leadership of Leah Mikaere.   

Feedback from whānau māori in consultation in term 3 supported the positive efforts and outcomes in how Selwyn 
Ridge are working to give effect to Te Tiriti o Waitangi.  


Achievement in core curriculum sees improvement of outcomes for Māori learners in reading, writing and 
mathematics.  Although still below non Māori data, it is very pleasing to have narrowed the gap this year, particularly 
in writing and mathematics where the number achieving at or above expectation is very similar to non māori.  
Learning across the curriculum has integrated te ao Māori.   Exhibitions of learning shared the growth of mind, heart 
and toolbox.  


Kapa Haka has grown again this year with large numbers across the three roopu (junior, middle and senior).  
Performances at the annual Extravaganza highlighted the passion and enthusiasm of our tamariki. It was also 
wonderful to be able to hold a mihi whakatau each term to welcome new akonga and whanau to the kura.


Conceptualising, organising and then hosting the He Paku Whakangahau festival was a wonderful achievement and 
opportunity to further celebrate Ta Ao Māori within our kura.  This is now going to be an annual event shared around 
participating kura, offering tamariki more opportunities to soar high with their learning and performance.


Giving effect to Te Tiriti o Waitangi
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Reading / Panui Writing / Tuhituhi Mathematics / Pangarau

Well above 0% 0 3%

Above 14% 6% 12%

At 60% 66% 67%

Towards 23% 22% 15%

Towards with support 3% 6% 3%

Percentage at or above 74% 72% 82%

2023 Core Curriculum Achievement NZ Māori
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Outcomes
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Achievement Māori / Non Māori  Core Curriculum

2023 Outcomes Māori / Non-Māori

Summary Points

• Achievement outcomes are similar for māori and non māori in mathematics and writing 

• Reading sees 10% more non māori achieving at or above expectation than māori
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Giving effect to Te Tiriti o Waitangi


Next steps


• Provide quality professional learning for kaiako, growing whakaro, manawa and kete.  Emphasis on 
developing use of Te Tai Whanake and its localised Te Ao Māori Poutama (Learning ladder) and Te Reo 
Māori Poutama.  Support kaiako with teaching te reo across the kura. 


• Support with organisation of and performance in 2024 he paku whakangahau festival. 


• All staff visit marae as part of professional learning.  Unpacking local purakau, NZ histories connection 
and planned development.  Further development of the m ara kai project shared with possible next 
steps and growing further connections explored.                                     


• Prioritise staff and Board building their understanding and recognition of the unique status of tangata 
whenua in Aotearoa New Zealand, including growing understanding and acknowledging the histories, 
heritages, languages and cultures of partners to Te Tiriti o Waitangi


• Further building Te Mataiaho into practice.  Supporting staff with growing their knowledge, 
understanding and practice with implementing powerful curriculum.  Focus on Mātairangi, the guiding 
kaupapa focus on Te Tiriti o Waitangi


• Continue to strengthen te reo, kapa haka, mihi whakatau and te ao māori experiences for tamariki 


• Continue to monitor achievement of Māori learners across core curriculum.  


• Continue building rich relationships with iwi and whānau. Development of whānau roopu as indicated in 
2023 whānau consultation survey.   Involve them in decision making, and partner to support 
rangatiratanga, and Māori educational success as Māori 
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Pasifika Learners
Strategic aim - Pasifika students are engaged in their learning and are achieving with pride in their unique 
identity, language and culture. 

Annual objective:  To grow opportunities for Pasifika identity, language and culture to be further imbedded in school 
practices. 

Actions Outcomes /

- 2023 Pasifika cohort identified

- Celebrations of Pacific language and culture through focus language weeks and sharing at assemblies 

- Tracey Hall Pasifika leadership role.  Release and unit allocation.

- Plans for SRP Ta Vake group developed.  Group meets at least once a week with a focus on different elements of 

Pasifika culture

- Fanau fono held Monday 3 April, Monday 12 June

- Inclusion of Pasifika content in SRP celebration assemblies 

- Optional Friday lunchtime ‘Pop up Pasifika’ dance fitness class for tamariki

- Two new drums purchased to adding to our Pasifika resources

- Cook Islands language week focus with visiting drummers and leaders supporting Pasifika group performance

- Ei katu workshop for Pasifika head dress - fanau coming in to lead - Monday 11 September 

- Performance at He Paku Whakangahau 

-  Performance at Pasifika in the Bay - 28 October  

- Performance at Extravaganza - 27 November

-  10 November meeting with Melanie Cottingham from Pasifika Trust around support for unpacking Tapasa and 

potential professional learning for kaiako for 2024 

Outcomes

- 2023 Pasifika cohort identified. We have a cohort of 13 children who make up the Pasifika cohort for 2023 reporting. 
9 of these children are girls and there are 4 boys.  


- Overall our Pasifika children are achieving above other cohort groups with over 90% of children being at or above 
expectation in each of the core curriculum areas.


- Celebrations of Pacific language and culture through focus language weeks and sharing at assemblies 

- Fantastic performances by our Pacific group ‘Tavake’ at Pasifika in the Bay and our school Extravaganza.  


Next Steps

• Continued development of the Pasifika Tavake group in 2023.  

• Budget for upgrade of some costumes, two drums and sticks

• Explore funding options for attendance at national Pasifika festival in 2024 for Tavake group members and fanau

• Potential purchase of a further trophy for end of year acknowledgement of ākonga who gives service to the larger 

group

• Gather and analyse Pasifika cohort data, investigate trends and design responsive programmes. Ongoing monitoring 

as part of curriculum review. 

• Pasifika fono - continuation and further development.  Consultation around goals.  Budget of $100 per fono.

• Staff unpacking of Tapasa Pasifika Education Plan- connection with strategic goal of ‘Culturally Empowered Ākonga.

0

20

40

60

80

100

Toward At Above

Reading Writing Mathematics

Pacific learners achievement in core curriculum
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Powerful Curriculum Implementation

Strategic aim - To enhance student achievement through a culture of continued improvement; 
developing teaching, learning and assessment capability in alignment with the New Zealand and 
Selwyn Ridge School curriculum.

Annual objective: To grow depth in the implementation of Selwyn Ridge learning principles and provide 
opportunities for children to Soar High across the curriculum.  

Actions 

Garden to Table Programme - Andrea White took the role of Lead Teacher for our Garden to Table programme.  We 
again focused on our year 4 cohort. Programme started term 1 with visits to the Good Farm.  Employment of Daniel 
Moore to Garden Specialist role and Chelsea Findsen as Garden Specialist.  Another very successful year and popular 
part of our curriculum.  

Beyond the Classroom -  Johnson Reserve being used as outdoor learning space.  Water Skills for Life programme 
underway for year 3 to 6 classes. Local resources such as the art gallery and library were used by many for 
enhancing learning.  All of our year 5 and 6 classes enjoyed camp experiences.  

Literacy Support - Linda Hales trained in reading recovery this year and worked with individuals and groups in 
literacy leadership role.  Shelley Handley also has a leadership role with Differentiated Literacy and connecting with 
Better Start Literacy Approach (BSLA).  2024 will see us continue our BSLA journey.  We also have support from MOE 
to continue reading recovery tier 1, 2 and 3 programme with .6/. 

The Keeping Ourselves Safe programme was integrated in classroom programmes during term 1. 

STEPSWeb literacy support programme for years 2 - 6.  Further professional learning for teachers from year 3 to 6 
with ongoing formative assessment and monitoring integrated.

Snow trips - all of our year 6 tamariki had the opportunity of spending a day at central plateau either learning to ski 
/ snowboard or play in the snow.  This was supported by a funding grant from Sport NZ - Tu Manawa.   

Exhibitions of Learning - Tamariki sharing  their learning with whānau through exhibitions of learning. Great to have 
whānau back in and for tamariki leading this. 

Extension mathematics programme for identified year 4,5 and 6 learners.  Participation in the Otago Problem 
Solving competition.

ICAS competitions offered to all year 3 - 6 students.  Opportunities to compete in English, Mathematics, Science, 
Digital Technology, Spelling Bee and Writing.  Participation and achievement celebrated.

Also University of Canterbury Kiwi Competitions in English, Mathematics and Science.

Performing arts opportunities with KidzRock, He Paku Whakangahau, choral festival and our Extravaganza of the 
Performing Arts (250 children involved) 
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2023 Concept Review
 Our conceptual curriculum is a rich integrated curriculum approach that connects the 
essence of the NZ curriculum  - Te Mataiaho. Our 2023 curriculum  
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2023 Concept Review
Our 2023 conceptual curriculum allowed many great opportunities for rich learning 
across the kura.  The overall concept of Te Hononga (the connection) sat cross 
curriculum with focuses in social sciences, visual arts and science (physical world).  
Teams and classes explored key learning in each of these areas.  Exhibitions of learning 
had ākonga showcasing their learning with whānau. 


Bounce back, te whare tapa wha and healthy active learning were embedded in 
learning.  These tools support our holistic curriculum forming part of it’s backbone.  


The Keeping Ourselves Safe programme was taught across the school in the first term.  
This is part of our two year health delivery programme and is accompanied with support 
from our NZ Police School Education Officer.  Keeping Ourselves Safe [KOS] is a 
comprehensive child protection programme in which students learn and apply a range of 
safety skills that they can use when interacting with others.  Alongside this, other 
aspects of keeping ourselves safe were integrated into conceptual learning. 


Learning beyond the classroom is a continued feature across the school.  Johnson 
Reserve and Waipuna Park are regular extensions of our school environment.  Learning in 
the environment and through nature support our local curriculum.  Research-backed 
evidence strongly suggests that experiences in nature boost academic learning, personal 
development, and environmental stewardship (Kuo et al. 2019).  Being in nature helps 
develop curiosity and creativity, both important in nurturing a life-long love of learning.  
Time in nature builds confidence, resilience, and improves mental, emotional, social and 
physical health and empowers respect and the development of kaitiakitanga and 
manaakitanga for the natural world, and for others. 


Additional opportunities for learning beyond the classroom extended further and focused 
on a range of concepts and curriculum areas. The Tauranga Art Gallery and Library were 
visited regularly with children learning about and through art in authentic contexts.  
Camps and day trips also added to curriculum and learning experiences for many 
children.  


A new addition to Selwyn Ridge was the Podcast crew.  Comprising 12 students, the 
podcast crew learned the art of making a podcast and then when on to create a series of 
episodes highlighting learning at SRP.  They interviewed ākonga, staff and whānau 
members, creating rich and enjoyable podcasts.  These were published to Spotify and on 
our SRP website.  
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Curriculum in action
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2023 Curriculum - Akōnga voice
OM - Year 0


I love my friends in Room 9 because they are all so nice. I love playing with my friends in my class and our 
favourite thing is building ramps and racing cars over them. I like learning to read new books and I am 
learning how to write stories about my day. I am getting really good at writing letters.  I love making art and 
learning how to do lots of different art. My favourite is the lion, jellyfish, fish and bubbles. It’s hard to 
choose because I love them all. I hope that next year I have all the same kids in my class with me.


IS - Year 1


I like coming to school because we do heaps of learning and it’s fun.  When I’m with my friends we like to go 
to the fairy forest together.  The Mataraiki Star is my favourite art work because I really love the shiny stars 
we put on the paint.  My story writing is getting better because I am writing new words.  I sound out the 
tricky words and I am starting to put lines under them, so we can check them.  Reading is getting easier for 
me, because I can segment and blend.  Maths is getting easier for me because I can see the patterns in the 
numbers and I can solve maths problems in my head.  


KK - Year 2


This year I really enjoyed learning about making paper because it’s interesting. I am proud of speaking in 
front of the parents at the exhibition of learning. I feel good about maths because I’m learning it so fast. A 
strategy that helped me learn is to write word chains because it helps me to hear all the sounds in words. I 
used to find reading hard but now I know to find the split diagraphs. At school I enjoy kapa haka because it’s 
fun and Lilly and Leah do it too. The way I bounce back is to find other people who can help me.


SB - Year 3


I am really proud of my reading because I’m learning harder books and I sound out my words.  My favourite is 
maths.  I love it and it is fun to discover numbers.  I think I’m trying harder to do it by myself.  I am so proud 
of being such a good friend and helper to everyone.  I love drawing, painting and making things.  My 
favourite was making my dream catcher and the flower mural.  I love kapa haka because it is fun and we can 
use any tone of screaming for the Haka.  Room …is amazing.  It has been the best this year.  I love the dolls, 
the books and my friends.  


TW - Year 4


This year has been amazing because I have really enjoyed doing Garden to Table.  My favourite part has been 
eating the food we make and learning how to use a knife properly.  I have made lots of new friends this year 
and I enjoy playing sport with them.  In math, I’ve learned a lot about fractions and I understand it quite 
well.  We’ve been doing a destination NZ programme for reading and I like the activities we do for it.  I 
would like to learn about decimals.  I think I’m ready for year 5.  


JK - year 5


A highlight for me this year has been doing the forces and motion inquiry because we learned lots of new 
things and accelerated my passion for learning.  The second highlight of the year is the choral festival 
because I was proud that I performed a solo on stage.   Have really improved with my maths because I have 
learnt new strategies and can work more efficiently.  I am really proud of my writing because I now have 
more complex ideas and also can describe pictures and characters with more detail.  Next year I am looking 
forward to being a year six and my little brother coming to school with me.  Three words to describe my 
year are enthusiasm, kindness and honesty.    


TT - year 6 


A highlight for me this year was being a leader during the mihi whakatau.  I was proud to share my pepeha 
and stand in front of everyone speak te reo Māori.  I am also proud of how far I have come in kapa haka.  
This year I have improved in my reading.  I feel more confident in front of people and can fluently read 
harder texts.  I am also proud of participating in Born To Move because I got on stage in front of the whole 
school and learnt lots of martial arts tracks.  I am really proud of my spelling because I have made huge 
progress.  Next year I am looking forward to dodge ball and maths at intermediate.  Three words to describe 
my year are fun, hard and exciting.    
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The New Zealand Curriculum describes the learning 
all young people should experience and the progress 
and expectations associated with this learning. 

It provides the framework for schools and kura to use 
in their local curriculum design.

Our local curriculum is the way we bring the New 
Zealand Curriculum to life in our school. It should: 


• be responsive to the needs, identities, languages, cultures, 
interests, strengths, and aspirations of your learners and 
their families 


• have a clear focus on what supports the progress of all 
learners


2024 Local Curriculum Recommendation

2024 Local Curriculum Focus Areas- Recommendations:

From our 2023 conceptual curriculum review, whānau and ākonga survey the following 
strands for 2024 curriculum emerged:

• help students understand Te Tiriti o Waitangi – its past, present, and future (you will also be planning 
learning that helps students live the Treaty as citizens of Aotearoa) 


• help learners engage with the knowledge, values, and key competencies, so they can go on to be 
confident and connected lifelong learners. 

Our conceptual curriculum is being built around the concept of te hononga,the 
connection.  From this we develop rich experiences that connect the curriculum and 
develop knowledge, understanding and practice (mind, heart and toolbox).  Key 
competencies are developed across the curriculum with akonga thriving in environments 
rich in literacy, numeracy, culture and movement.  

Healthy active learning, Te Whare Tapa Wha and Bounce Back will be further imbedded 
into our curriculum. 

Learning areas of Social Sciences - Te Ao Tangata, Ngā toi (the arts), and STEM (Science 
and Technology) will be focused on across the year.     


Term 1 Term 2 Term 3 Term 4
Focus Turangawaewae  


where we stand.  

Ngā Toi STEaMing Ahead
 Toi iho - weaving 

together


Wakatauki Me tiro whakamuri, kia 
anga whakamua -  
walking backwards into 
the future


Mā te pohewa mā te 
auaha hoki, ka 
whakapuaki ngā kura e 
huna ana. 

With imagination and 
creativity a hidden jewel 
can be revealed.


 Whaiwhia te kete 
mātauranga .  Fill the 
basket of knowledge

I orea te tuatara ka patu 
ki waho -  A problem is 
solved by continuing to 
find solutions 

Mā te whāriki ka mana 
te whakairo, mā te 
whakairo ka mana te 
whāriki 

- the woven mat 
elevates the prestige of 
the carving and the 
carving elevates the 
prestige of the woven 
mat

Curriculum lens Te ao tangata / Social 
Sciences

The Arts  - Ngā toi
 Science / Technology.  
 Combining elements of 
previous terms

Celebration of learning Turangawaewae : Here 
we stand.  Celebrating 
our place.

SRP show (production 
type thing?)

STEM FEST SRP Extravaganza, team 
and class celebrations 
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2023 End of Year Assessment Information
In November, teachers make a judgment based on their knowledge of each child in their class.  
These are based on achievement at curriculum levels in maths and writing and a combination of 
reading levels (based on reading recovery colour levels) and curriculum levels in reading. 

No single source of information can accurately summarise a student’s achievement or progress. A 
range of approaches is necessary in order to compile a comprehensive picture of the areas of 
progress, areas requiring attention, and what a student’s unique progress looks like. Using a range 
of approaches also allows the student to participate throughout the assessment process, building 
their assessment capability. Because of this, to assess a student in relation to outcomes, teachers 
need to bring together a range of evidence in order to form an overall teacher judgment.


Overall teacher judgments of achievement and progress involve combining information from a 
variety of sources, using a range of approaches. Evidence may be gathered by:


• Observing the process a student uses.

• Conversing with the student to find out what they know, understand and can do.

• Gathering results from formal assessments, including standardised tools.


This ‘triangulation’ of information increases the dependability of the OTJ.


In making overall teacher judgements, our teachers collated and considered assessment 
information from tools including running records, asTTle tests, Gloss tests, 6 year surveys, and, 
very importantly, from what they know about each learner in the classroom setting. The 
following levels represent Selwyn Ridge expectations of achievement for reporting.  Teachers 
use their OTJ to report a summative outcome for each child.  


 

Our 2023 End of Year 
Cohort Information

Year Number

Year 0 45

Year 1 75

Year 2 97

Year 3 62

Year 4 74

Year 5 71

Year 6 75

TOTAL 499

Māori Pacific 
Peoples

MELAA Asian NZ 
European

TOTAL

121 13 17 49 298 499

Boys Girls TOTAL

266 233 499

Achievement outcomes are 
recorded using the following:

Well Above, Above, At, 
Toward, Toward With Support  
and are based on the 
achievement in the relevant 
year group.

The following section of this 
report includes an overview 
of overall achievement in 
each area, and then summary 
data regarding achievement 
at each year level, comparing 
genders. 

This report has used curriculum levels of the 2007 curriculum rather than the bands (year 1-3 
and year 4-6) of Te Mataiaho.  This has been because of the staggered approach to the 
implementation of Te Mataiaho and how this applies across the curriculum.  

The further development of Te Mātaiaho may take some change with the policy direction and 
priorities of the newly elected coalition Government.   We will be responsive to any changes and 
keep rich learning at the centre of our curriculum.  
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2023 Reading Achievement

Overall teacher judgement 
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above
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10% 9% 15%

Well Below/ 
Towards with 

support 

4% 1% 1%

Summary Points

• 83% of our children are achieving at or above their year level expectation in reading.  This is lower than last year and closer to 2021 

achievement outcomes 

• Achievement of boys and girls is similar with 82 and 85 percent at or above expectation.

• Year 2 ākonga have been part of BSLA in 2023 


Year 2 Year 3 Year 4 Year 5 Year 6 Total

Well above 0 0 2% 0 0% 1%

Above 15% 21% 30% 9% 22% 18%

At 73% 67% 57% 65% 53% 65%

Towards 12% 11% 8% 26% 24% 15%

Towards with 
support

0 1% 4% 0% 1% 1%

Total at or 
above

88% 88% 89% 74% 75% 83%

Overall Achievement - Reading / Panui : 


Year Level Reading / Panui : 
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Reading Achievement Comparison: 

2022-2023


These graphs compare the overall teacher judgement for the same cohort of learners from 2022 to 2023.  This includes all 
children including those who have arrived in the year.  

Summary Points


• Year 5 and 6 ākonga have large groupings towards expectation although this is impacted somewhat by new arrivers rather than those who 
have been with us longer term  


• Year 4 sees 10% more ākonga moving from at to above or well above

• Year 1 and 2 have been involved with learning through BSLA and it will be interesting to note the impact of this on achievement in 2024.
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Pānui Sub level shift 2023: 

2023


These graphs show curriculum sub level progress over the 2023 year (End term 1 to end term 4).  Ākonga need to 
progress 9 sub levels during their 6 years of primary education to achieve required curriculum level growth. 
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2023 Writing Achievement

Overall teacher judgement 
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Well Below/ 
Towards with 

support 
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Summary Points

• 79% of our children are achieving at or above their year level expectation in writing.

• Girls achieve higher than boys in writing with 85% at or above expectation.  This is 73% for boys.  

• There are no year ones recorded in these OTJ’s as they have seperate assessment as part of BSLA.


Year 2 Year 3 Year 4 Year 5 Year 6 Total

Well above 0 0 0 0 0% 0%

Above 1 8% 14% 5% 12% 8%

At 83% 68% 64% 60% 61% 71%

Towards 16% 21% 18% 35% 25% 20%

Towards with 
support

0 3% 5% 0% 2% 1%

Total at or 
above

84% 76% 78% 65% 73% 79%

Overall Achievement - TuhiTuhi / Writing : 


Year Level Writing  / Tuhituhi: 
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Summary Points

• Year 4 has the best achievement and shows some shift with 8% more at or above than 2022.

• Year 5 has significant proportion of learners still working towards expectation.  

• 73% of year 6 students are at or above expectation.  

• Year 1 and 2 have been involved with learning through BSLA and it will be interesting to note the impact of this on achievement in 2024.


Writing Achievement Comparison: 

2022-2023


These graphs compare the overall teacher judgement for the same cohort of learners from 2022 to 2023.  This includes all 
children including those who have arrived in the year.  
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TuhiTuhi Sub level shift 2023: 

2023


These graphs show curriculum sub level progress over the 2023 year (End term 1 to end term 4).  Ākonga need to 
progress 9 sub levels during their 6 years of primary education to achieve required curriculum level growth. 
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Literacy Review - next steps
• Literacy Support : Further development of literacy support practices including reading recovery and 

early literacy support.  Targeted interventions, either individual or group to provide intensive support 
for learners to accelerate their literacy achievement.  To support early literacy development that will 
enable a broader range of children to access literacy support (supporting our ‘Differentiated Literacy’ 
goals) and further growing literacy capability and culture in our school 


• Professional learning - Pedagogically enriched kaiako:  Linking practice to Selwyn Ridge Primary 
curriculum implementation plan. Key principles and practices in literacy teaching and learning.  
Creating authentic learning experiences that allow our students to apply their skills, strategies and 
knowledge across the curriculum. 


• Specialist teacher assistance : to accelerate progress for children identified at risk of not achieving 
as we would like.  Differentiated literacy programme (reading recovery, small group, whole class and 
teacher support programme - .6 FTTE provided by the Ministry of Education.  Also supported by school 
resourcing.


• Further development in use of STEPS Web literacy support programme for years 3 - 6:            
Professional learning for teachers from year 3-6 and ongoing formative assessment and monitoring 
integrated. Development within Hero SMS.  


• Integration of ‘Bounce Back’: Resilience programme across the school - focusing on a literacy based 
approach to social skills and resilience building.


• Better Start Literacy Approach : Consolidation (year 1 and 2) and professional learning for year 3 
kaiako


 

• Continued resourcing : Ongoing resourcing and learning of LUCID COPS programme (for dyslexia 

screening and targeted teaching) and other literacy support programmes


Type Of Support TIER 1

Reading Recovery teachers 
support class teachers to 
provide effective early literacy 
approaches to all learners.  
Cross-school literacy 
strategies informed by 
Reading Recovery teachers

TIER 2

Reading Recovery 
teachers work with 
children in small 
groups, using Ready to 
Read Phonics Plus 
approaches

TIER 3

Reading Recovery. 
Teachers working 1:1 
with children

Other Support for 
literacy practices 


SENCO support 


Literacy groups years 
3-6. 

Who’s it for? All learners in the school Children not progressing 
in literacy after one year 
at school

Children not progressing 
in literacy after one year 
at school 

Learners across the 
school with literacy AND 
other needs

Who will lead? Linda Hales (RR teacher)

Shelley (AP)

Kim (AP)

Tanya (Senco

Linda Hales (RR 
teacher)

Year 2 teachers

Linda Hales (RR 
Teacher - Training)


Tanya (DP/Senco)

Teaching Assistants

Outside agencies

What will it involve? Differentiated literacy for 
years 1 - Better Start Literacy 
Approach


Foundation skills assessment 
and teaching


In class monitoring and 
support 


Teacher coaching / mentoring 


Steps Web support (years 
3-6)


Assessment and reporting 

Small Groups


Identification of learners 
for groups.  Needs 
based assessment.  
Foundation skills 
assessments.


Targeted practices for in 
class support. 


Possible withdrawal 
groups (depending on 
identified needs)


Reading recovery


Identified lowest 
achievers from around 
6.0 years, regardless of 
perceived potential, 
absences, ethnicity or 
other factors.


Determined from data by 
Helen, Lesley and 
Shelley.  


Additional Support


Attendance support 


Hearing and vision


Speech language 


Literacy groups with TA 
support year 3-6


ESOL support with TA’s. 


GLSS Dyslexia testing 
and resulting targeted 
teaching

Monitoring and 
assessment

All - Early literacy 
assessment / analysis. 
Progress and achievement 
recording. Steps Web 
assessment. 

Small group 
assessments / 
monitoring.

Targeted assessments 

RR assessment and 
monitoring

IEP’s 

Additional planning and 
assessment 

Progress and 
achievement reporting. 
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2023 Mathematics Achievement

Overall teacher judgement 
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16% 14% 14%
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16% 17% 15%

Well Below/ 
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support 
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Summary Points

• 83% of our children are achieving at or above our expectation in mathematics. This was 81% in 2021

• More boys are achieving at our curriculum expectation than girls.  

• Mathematics achievement in the junior school (year 1 and 2) is particularly strong which may be 

attributable to curriculum expectations at level 1


Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Total

Well above 1% 1% 0% 0% 3% 3% 1%

Above 23% 9% 13% 18% 9% 15% 13%

At 74% 80% 71% 73% 59% 60% 69%

Towards 2% 10 13% 8% 25% 21% 15%

Towards with 
support

0 0 3% 1% 4% 1% 2%

Total at or 
above

98% 90% 84% 91% 71% 77% 83%

Overall Achievement - Pangarau / Mathematics : 


Year Level Mathematics  / Pangarau: 
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Summary Points

• Positive shift is seen at year 4 and year 6 levels (end of curriculum levels 2 and 3)

• Year 5 sees the biggest pocket of children working towards expectation (this is consistent in reading and writing)


Mathematics Achievement Comparison: 

2022-2023


These graphs compare the overall teacher judgement for the same cohort of learners from 2022 to 2023.  This includes all 
children including those who have arrived in the year.  
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Pāngarau Sub level shift 2023: 

2023


These graphs compare the overall teacher judgement for the same cohort of learners from 2022 to 2023. Ākonga need to 
progress 9 sub levels during their 6 years of primary education to achieve required curriculum level growth. 
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Mathematics Review - next steps
The next steps in professional learning at, focusing on pedagogically enriching kaiako and aligning 
practices with the school's curriculum implementation plan:


• Pedagogically Enriched Kaiako:  Establish clear links between teaching practices and the Selwyn 
Ridge Primary curriculum implementation plan. Prioritize professional learning that enhances the 
pedagogical skills of kaiako


• Mathematics Teaching and Learning:  Identify and apply key principles and practices in mathematics 
teaching across the curriculum. Create authentic learning experiences to enable students to apply 
mathematical skills, strategies, and knowledge in various contexts.


• Te Mātaiaho Curriculum: Further familiarize kaiako with the new language and vocabulary of the Te 
Mātaiaho curriculum.  Strengthen pedagogical curriculum content knowledge through curriculum 
elaborations, collaborative professional development, and planning.


• Common Practice Model:  Align and apply the New Zealand Curriculum common practice model to 
the Selwyn Ridge curriculum implementation plan, recognizing potential adjustments based on 
government priorities.


• Learner Agency:  Further develop ākonga agency by incorporating student-led progressions and 
learner profiles. Utilize existing resources, such as the Wilkie Way building block resources, to support 
learner agency.


• Collaborative Planning: Foster collaborative planning among kaiako, utilizing data discrepancies to 
identify and target priority learners. Develop a balanced and targeted mathematical program based 
on identified needs.


• Just-in-Time Maths:  Consolidate and build on professional development by further developing 
mathematical and pedagogical content knowledge.  Utilize NZ Maths resources to support ongoing 
learning.


• Mathematics Resources:  Direct efforts towards completing the refreshment and purchasing of strand 
mathematics resources, with a specific focus on Measurement and Probability.


• Strengthening Assessment for Learning:  Provide additional professional learning opportunities for 
kaiako to access, analyze, interpret, and act on assessment information.  Use data from platforms like 
HERO and learning pathways in e-asTTle for diagnostic, formative, and summative assessments to 
inform overall teacher judgments.
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Concluding statement
This report provides an analysis of variance of achievement against planned annual goals.  Alongside this 
reporting, supporting documentation provides further depth and break down of data.  We are able to easily 
identify children and their progress.  This aligns with our procedures for monitoring children with special 
needs and/or abilities.  We are able to cross moderate by drawing out data from specific assessment tools, 
and viewing it alongside teacher judgements (i.e AsTTle, writing continuum).  


As has been noted through this report, there is much to celebrate regarding achievement for ‘Kids on the 
Ridge’ and also areas identified for continued development.  This report has used curriculum levels of the 
2007 curriculum rather than the bands (year 1-3 and year 4-6) of Te Mataiaho.  This has been because of the 
staggered approach to the implementation of Te Mataiaho and how this applies across the curriculum.  

The further development of Te Mātaiaho may take some change with the policy direction and priorities of 
the newly elected coalition Government.   We will be responsive to any changes and keep rich learning at 
the centre of our curriculum.  


The development of Te Tai Whanake local curriculum and its launch was an exciting development for the 
Tauranga Moana region. Te Tai Whanake is an online curriculum that is built around a localised Te Ao Māori 
Poutama (Learning ladder) and complemented with a Te Reo Māori Poutama. We are looking forward to 
embedding this local knowledge across our curriculum.


Looking ahead to 2024, we have made a deliberate consideration of class numbers, aiming to reduce ratios 
and create an environment conducive to individualized instruction, especially for students with higher 
needs.  Alongside this we will explore the development of spaces, including the dedicated Manawa space 
and swing, to facilitate differentiated teaching practices. Utilizing and optimizing available spaces will be 
key to fostering inclusive learning environments.


Professional development remains pivotal; hence, ongoing learning that targets enhancing teachers' abilities 
in addressing diverse learning needs, behavioral issues, and trauma-informed teaching.  As part of our 
commitment to understanding and implementing best practices, we will delve into the Berry Street learning 
approach, evaluating how its principles and practices can be applied effectively at Selwyn Ridge. This 
exploration will contribute to a comprehensive approach to teaching that incorporates trauma-informed 
strategies and strengths-based approaches.


At Selwyn Ridge School our vision for learning is: 

Kids On The Ridge Soaring High

Kei runga nga rangatahi i te taukahiwi, kia hokahoka kahurangi


We look forward to a rich and rewarding 2024 where our learners soar high! 


Craig Price	 	 	 	 	 	 	 	 	 	 2/12/2023

Principal
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INDEPENDENT AUDIT  REPORT 

 
TO THE READERS OF FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Selwyn Ridge Primary School (the School). The Auditor-General 
has appointed me, Donna Taylor, using the staff and resources of BDO Tauranga, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 18, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
 its financial position as at 31 December 2023; and 

 
 its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector Benefit Entity Standards Reduced Disclosure Regime as applicable to entities that 
qualify as Tier 2. 

 
Our audit was completed on 22 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board of Trustees is responsible for such internal control as it determines is necessary to enable 
it to prepare financial statements that are free from material misstatement, whether due to fraud or 
error. 
 
 
  



 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 

responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 

report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 

 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School  

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School
continue as a going concern. If we conclude that a material uncertainty exists, we are required 

or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on 

conditions may cause the School to cease to continue as a going concern. 
 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the Edpay payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of material 



understanding of the financial statements. 
 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Statement of 
Responsibility, Members of the Board Listing, Statement of Variance, Kiwisport Report, Report on 

and Achievement, and the Statement of Compliance with Employment Policy, but does not include 
 

 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-

essional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Donna Taylor 
BDO Tauranga 
On behalf of the Auditor-General 
Tauranga, New Zealand 


